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Letter From the Editors

Some things we can always count on in the month of April, such as April Fool’s Day,
April showers, spring flowers, longer days, the chill of the winter months gradually
fading in the background, Sexual Assault Awareness month, and a good ol' issue of the
Alabama Counseling Journal.

We certainly hope you look forward to this journal as much as we enjoy pulling it all
together. Honestly, we cannot make this journal a reality without the gracious support of
the authors, reviewers, editors, and readers. Thus, we take this time to say thank you.
We want to give you a bouquet of flowers for your continued support in partnering with
us to bring this journal to fruition each year.

As you read through the various articles, we would like to challenge you to consider
ways in which you can share the literature that is presented in this journal with your
clients, colleagues, and/or students. There is so much knowledge that can be gleaned
from the ideas contained in the articles presented here.

As always, we continually look for authors to publish their work with us. Please do not
hesitate to share your ideas and support the Alabama Counseling Journal. We need
your support so that the journal can continue to strive for academic excellence and
practical application. So please get your mental wheels turning because we are looking
forward to hearing from you in the next journal. In the midst of all the things you can
count on in the month of April, let’s continue to count on getting an exciting, invigorating,
and cutting edge volume of the Alabama Counseling Journal.

We are looking forward to hearing from you. Do not silence your voice. This is a great
place to be heard.

Remember, friends do not allow friends to write by themselves. -LIMH

All Our Best,
Dr. Brad Willis Dr. Linda J. M. Holloway
Editor Editor

Volume 45, Number 1 Page 2



The Alabama Counseling Association Journal 2023

|_=|
=

COUNSELING Assisting the Professionals of Alabama since 1966

Volume 45, Number 1 Page 3



The Alabama Counseling Association Journal 2023

Table of Contents

Lt FrOM TN B OIS enienieieeie ettt et e e e e e s e s e s e s e saasaasnasansen 2

Update on The Counseling Compact.............oooviiiiiiiii i 6
Latofia Parker

Advocacy in the Courtroom: Testimony Training for Counseling Students
AN Professionals ............ooovuiiiiiiiiii e 14
Margaret A. Taylor, Malti Tuttle, Emma Quadland, and Hillary Ellerman

Free Verse: Integrating Spoken Word in Counseling With Youth of Color .......... 32
Alfredo F. Palacios, Dwayne M. White, Paul J. Massy, and lan P. Levy

Music in Therapy: Neuroscientific and Clinical Evidence
Enobong Inyang, Bill McHenry, and Mary MOOre.........c.ccceeeeeevevieceeeeeennnnnnn. 56

Predicting Grit for College Students: The Impact of Parental Workaholism
and Students’ Meaning in Life on Academic Probation................ccccccceeeeen. 77
Rebekah Reysen, Matthew Reysen, and Amanda Winburn

Be YOUnique: A Tech-Savvy Self-Esteem Group for Adolescent Females ......... 103
Leah Clark, Brianna Culp, and Heather J. Fye

The Toll of Noncounseling Duties: Listening to the School Counselors
INAIADAMA ... .o 128
Joy J. Burnham, Heather J. Fye, and C. Marie Jackson

What School Counselors Need to Know About Web 3.0 ...........ceovvvvivnvieneinnneen. 153
LaWanda Edwards

Volume 45, Number 1 Page 4



The Alabama Counseling Association Journal 2023

The Relationship Between Childhood Maltreatment and Maladaptive Coping

in Adults With Substance Use Disorder, Major Depressive Disorder, and

ANXIety DiSOrders...........cooiiiiiiiiiiiii 170
Jovette Carey

Hurricane Michael and the COVID-19 Pandemic: The Impact of Multiple
Traumatic EVents ON WellN@sSs ..........couuiiiuiiiiiiiieeeeeee e 187
Samantha Neeley, Trey Fitch, and Jennifer Marshall

Editorial Board: Acknowledgment ........ccoovvvviiiieiiiiee e 212

SUDMISSION GUIARIINES ettt et e et e e e e e e e e e e e eneeeneens 213

Volume 45, Number 1 Page 5



The Alabama Counseling Association Journal 2023

Update on The Counseling Compact

Latofia Parker, PhD, LPC, NCC, BC-TMH
University of Montevallo

Author Note
Dr. Parker is an Associate Professor of Counselor Education and Director of the Grainger
Community Counseling & Wellness Clinic at the University of Montevallo. Dr. Parker was
appointed to the Counseling Compact Commission by the Alabama Board of Examiners in
Counseling. She serves on the Executive Committee of the Compact as the Secretary and sits on
the Finance Committee for the Compact.

Correspondence concerning this article should be addressed to Iparker12@montevallo.edu.
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The Counseling Compact

After four years of collaboration between the American Counseling Association (n.d.)
and the National Center for Interstate Compacts, the Counseling Compact for Counselor
Licensure (the Compact) will soon become operational. The Compact is a contract among states
that will allow licensed professional counselors to practice in all states that join the Compact.
This brief overview will discuss the purpose, operation, and benefits of the Compact. [This
article contains links to further information in each section.]

Purpose of the Counseling Compact

The purpose of the Compact is to facilitate the interstate practice of licensed professional
counseling to improve public access to professional counseling services. The Compact is an
occupational licensee coalition similar to those in other occupations such as nursing, psychology,
medicine, and physical therapy. The Compact does not replace the current licensing systems in
member states. As a member of the Compact, each state retains the regulatory authority of
licensing in their home states as a means to protect public health and safety (Counseling

Compact: Summary of Key Provisions).

The Compact will provide for the mutual recognition and reverence of other member
state licenses. The underlying assumption is that all licensees in member states have met the
minimum qualifications for professional practice. The Compact will enhance states' abilities to
protect public health and safety through maintenance of a centralized data system. The public
will be protected because all member states will use the data system for reporting licensees’
complaints, investigations, and any disciplinary actions taken against a practitioner. For instance,

if a counselor has disciplinary actions in their home state, the regulatory board or agency will
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enter that information into the data system, and the counselor will not be issued a privilege to
practice in another state.

The Compact supports the careers of active duty military personnel by allowing them and
their spouses to continue in their profession more easily when they relocate. Active duty military
personnel and their spouses will designate a home state in which they hold a current license in
good standing. The home state will remain valid for the duration of the servicemember’s active
duty. A significant provision of the Compact is support for practitioners who practice telemental
health counseling. Practitioners will be able to provide telemental health services across state
lines without having to become licensed in additional Compact states. Practitioners will still have
to adhere to the laws and regulations, including scope of practice, of the remote state.
Nevertheless, this provision allows for greater access to counseling, especially for those who are

traditionally underserved or geographically disadvantaged (What is the Counseling Compact).

The Counseling Compact Legislation

The Counseling Compact Model Legislation was a collaborative effort between
stakeholders, including professional counselors, state regulators, representatives from
professional organizations, and staff from the National Center for Interstate Compacts at the
Council of State Governments (CSG). The Counseling Compact Model Language was adopted
in 2020 by the advisory group and was later introduced into legislation in several state
legislatures by CSG. The Compact became operational once 10 states enacted the Counseling
Compact Legislation. Georgia was the first state to join the Compact. On March 8, 2022,
Governor Kay lvey signed Senate Bill 99, making Alabama the third state to join the Interstate

Counseling Compact. Nebraska was the 10th state to sign the Compact, which officially
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activated the Compact. At the time of this publication, 20 states have joined the Compact, and

legislation is pending in several other states (The Counseling Compact Map).

All member states that have enacted the Counseling Compact must adhere to the
Compact Model Language. The model language provides uniformity in the legislation, and no
state can make substantive changes to the legislation. Though member states retain the authority
to regulate professional counselors in their home states, member states must abide by the
legislation and adhere to specific provisions. All member states must require licensees to pass a
nationally recognized exam and require licensees to have a 60-hour master's degree in counseling
or relevant coursework. Member states must require licensees to complete a supervised
postgraduate professional experience and pass a criminal background check to receive an initial
privilege to practice. In addition to licensure requirements, regulatory boards will be tasked with
additional responsibilities such as participating fully in the Compact Commission's licensure data
system, complying with the rules of the Compact Commission, and maintaining investigative and

reporting guidelines as determined by the Compact Commission (The Counseling Compact

Model Legislation).

The Compact Commission is the administrative entity for the Compact, and it consists of
one delegate from each member state's licensing regulatory board or agency and four ex-officio,
nonvoting members from four recognized national professional counselor organizations. The
Alabama Board of Examiners in Counseling (ABEC) is responsible for nominating a delegate
from Alabama. The Commission is responsible for implementing the Compact's provisions for
the interstate practice of professionals. The Commission must adopt initial bylaws and rules to

carry out the Compact (Counseling Compact: Summary of Key Provisions).
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In addition to setting the standards to implement the Compact, the Commission is
responsible for creating an interstate licensure data system to expediently verify a counselor's
good standing and share disciplinary information among member states. Once the commissioners
agree upon rules and establish a method for Compact member states to share information, states
will be able to grant Compact licenses, and individuals residing in those states will be able to
take advantage of the benefits the Compact offers. Though the Counseling Commission oversees
the Counseling Compact, member states remain the sole authority over licensing provisions in
their home states. The home state reserves the right to set practice requirements, such as
standards for continuing education, supervision, and fees for issuing the privilege to practice

(Counseling Compact: Summary of Key Provisions).

Benefits of the Counseling Compact for Professional Counselors

The Compact will allow professional counselors in good standing to practice in all states
that join the Compact. Thus, counselors will not be required to attain an individual license in
each state where they want to practice. The broad goal is to eliminate barriers to practice for
counselors and barriers to treatment for clients by ensuring cooperation among member states in
regulating the counseling profession. Professional counselors will benefit from several aspects of
the Compact. Because it will improve access to professional counseling services, membership in
the Compact will increase market opportunities for professional counselors by authorizing
practice in all member states (including via telehealth). The Compact will enhance mobility for
professional counselors, who will have more opportunities to move or take job opportunities in
other states without the burden of reapplying for a license. The Compact will improve the

continuity of care when counselors or clients travel or relocate, thus reducing the burden of
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having to suspend or terminate counseling services (The Counseling Compact Fact Sheet:

Practitioners and the Counseling Compact).

Other key benefits of the Compact derive from the concept of privilege. Under the
Compact, professional counselors will receive the privilege to practice. To exercise the privilege
of practicing professional counseling in a remote state, a licensee must meet specific criteria. For
instance, a counselor must hold a license in their home state, and the home state must be a
member of the Compact. In addition, any other state in which a counselor wants to practice must
also be a member of the Compact. The professional counselor must have had no encumbrance or

restriction on any license or privilege to practice within the previous two years (The Counseling

Compact Model Legislation).

Counselors applying for a privilege to practice must meet any jurisprudence requirements
of the remote state and pay all applicable fees. A privilege to practice is valid until the
practitioner's home state license expires. If the regulatory board or agency revokes a
practitioner's license, the licensee loses the privilege to practice in all member states for the next
two years. If a member state revokes a licensee's privilege to practice, the licensee may lose the

privilege to practice in other member states for the next two years (The Counseling Compact

Model Legislation).

In addition to the flexibility associated with the privilege to practice in a member state,
the Compact makes it easier for counselors to obtain a new home state license based on their
privilege-to-practice status. For instance, a licensee who moves from one member state to
another may obtain a new, expedited home state license in the new state of residence if they hold

the privilege to practice in the new state. The licensee will be required to complete a new Federal

Volume 45, Number 1 Page 11


chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/counselingcompact.org/wp-content/uploads/2021/01/Counseling-Compact-Fact-Sheet-For-Practitioners.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/counselingcompact.org/wp-content/uploads/2021/01/Counseling-Compact-Fact-Sheet-For-Practitioners.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/counselingcompact.org/wp-content/uploads/2022/03/Final_Counseling_Compact_3.1.22.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/counselingcompact.org/wp-content/uploads/2022/03/Final_Counseling_Compact_3.1.22.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/counselingcompact.org/wp-content/uploads/2022/03/Final_Counseling_Compact_3.1.22.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/counselingcompact.org/wp-content/uploads/2022/03/Final_Counseling_Compact_3.1.22.pdf

The Alabama Counseling Association Journal 2023

Bureau of Investigation background check, state-level background checks, and jurisprudence

requirements of the new home state (Counseling Compact: Summary of Key Provisions).
Future Implications of the Counseling Compact

The Compact is the gold standard for licensure portability. The Compact is a binding
agreement among member states to adopt a set of uniform licensure standards and recognize the
validity of a license issued by a member state. The Compact binds member states to a
cooperative system of interstate licensure that removes barriers to practice without sacrificing
public protection. The Compact Commission rulemaking authority ensures swift adaptation to
changes in the profession, securing the long-term viability of the Compact as a comprehensive

solution to the challenges of licensure portability (Counseling Compact Interstate Compacts vs.

Universal License Recognition).

In conclusion, the Compact will enhance professional counseling practice for all
stakeholders, especially clients. As mentioned, the Compact will allow the practice of telemental
health, improve employability of professional counselors, and serve as a military-friendly policy
for active service members and their spouses. In addition, the public can feel safe knowing that
state licensing boards and the Commission have initiated an extra layer of protection for
counseling clients. Anyone interested in learning more about the Counseling Compact or

attending any of the public Commission meetings can visit www.counselingcompact.org for

additional information.
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Abstract
Counseling professionals are increasingly being subpoenaed to serve as expert witnesses on
behalf of their clients; however, many counselors graduate and exit their counseling programs
without a sufficient understanding of the legal and ethical ramifications of providing court
testimony. We conducted a mixed methods evaluation to determine if a one-day training on
testifying in court increased witness self-efficacy of counseling students and professionals. Sixty-
one participants completed a demographic survey, the Witness Self-Efficacy Scale, and an
evaluation of the training. Results revealed changes in participants’ assessments of their self-
efficacy as witnesses before and after the training. Recommendations include incorporating
courtroom testimony training, including discussions of professional ethics, explanations of
crucial court documents, and mock performances of court proceedings, in educational programs

for counseling students and professional development programs for practitioners.

Keywords: counselors, testifying, counselor educators, witness self-efficacy
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Advocacy in the Courtroom: Testimony Training in Counselor Education Programs

Counseling professionals are increasingly subpoenaed to serve as expert witnesses on
behalf of their clients (Bow et al., 2011; Edens et al., 2012; Moore et al., 2013). The Legal
Information Institute (2020) defined an expert witness as an individual who provides a
professional opinion and draws a conclusion based on evidence from their professional field.
Attorneys perceive counselors as experts in their field, resulting in requests to provide an expert
opinion for the attorney's client's benefit (Moore et al., 2013, Patel & Choate, 2014). However, in
some instances, counselors who are called to testify in court feel unprepared and incompetent to
serve as expert witnesses (DeCino et al., 2018; Hatton, 2014; Hermann et al., 2008). Despite the
increase in requests for expert testimony, counselors are leaving their counseling programs
deficient in legal and ethical understanding of court testimony (Francis et al., 2018).

Counselor education curricula address the importance of ethical and legal issues,
confidentiality, privileged communication, and privacy (Council for Accreditation of Counseling
and Related Educational Programs [CACREP], 2016) but do not specifically attend to ethics in
counselors’ providing expert testimony. The lack of education on legal proceedings leaves
counselors unprepared to serve as competent witnesses and incapable of representing the
counseling profession adequately (Taylor, 2017). Furthermore, counseling professionals who are
poorly informed about aspects of the judicial system are at risk for ethical violations, including
breaching confidentiality and not protecting clients’ welfare.

The American Counseling Association (ACA, 2018) recognizes the counseling

profession is rooted in advocacy and strongly encourages counselors to engage in such efforts for
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their clients. The courtroom is an appropriate setting for counselors to engage in advocacy efforts

by providing education to judges and jurors on the mental health field and serving as the voice

for clients who are unable to represent themselves (Davis & Cates, 2017). Therefore, it is

paramount that counselors receive training in how to properly provide court testimony for their

benefit and that of their clients. This study was an effort to determine if a one-day training on

testifying in court would increase counseling students' and professionals’ witness self-efficacy.
Experiences of Counselors in the Courtroom

Clinical mental health and school counseling professionals indicated a need for a deeper
understanding of subpoenas and training in providing court testimony (DeCino et al., 2018).
Participants who received education on court proceedings reported their legal experiences made
them stronger as school counselors (DeCino et al., 2018). In a study focused on school
counselors’ perceived self-efficacy to testify, Hatton (2014) argued school counselors need to be
prepared for court testimony as the demand for school counselors to participate in legal
proceedings for child custody, abuse, and neglect cases has increased. Receiving additional court
testimony training would increase their self-efficacy to testify (Hatton, 2014).

The paucity of literature that offers guidance for how to prepare counselors for court-
related issues is concerning, as clients depend on and trust counselors to support and advocate for
their needs in many court-related issues (e.g., child custody, criminal hearings, divorce).
Increasing education and support for counselors in training and other counseling professionals
regarding legal proceedings involving clients is an urgent need. Therefore, counselor educators

must provide specific training that increases counselors’ ethical and legal knowledge about court

Volume 45, Number 1 Page 17



The Alabama Counseling Association Journal 2023

proceedings. Providing this information may prevent vicarious liability for counselor educators
and counseling professionals (Ordway & Cassasnovas, 2019).
Training Students for Court Proceedings

Educators have argued for the inclusion of material on court proceedings in counselor
education programs; however, the question about what material should be incorporated has yet to
be answered. Researchers suggested incorporating several topics into counselor education
courses or training events, including ethics and documentation, understanding court documents,
specific suggestions for testifying in court, and examples of mock court testimony (DeCino et al.,
2018; Miller et al., 2009; Robertson, 2014). Additionally, counselor education programs should
incorporate court testimony training for students to acquire the basic knowledge about court
proceedings before entering clinical practicum and internship experiences (Francis et al., 2018).

Results indicated mock trials or role play to be effective in educating counselors on
testifying in court (Miller et al., 2009). The use of experiential activities such as mock courtroom
proceedings and role plays can help demonstrate the experience of being in a real legal
proceeding for counselors (DeCino et al., 2018). Counselors reported having less anxiety and a
better understanding of their role in the courtroom after viewing role plays or mock trials.
Furthermore, counselor educators can prepare counselors in training for court testimony by
conducting panel discussions with counselors who have experience in testifying. School
counselors in a research study reported that hearing the stories of other counselors helped them
apply the material they learned about testifying in court (DeCino et al., 2018).

Additionally, education and training should include information on proper documentation

and how to reference documentation during court proceedings (Robertson, 2016). DeCino et al.
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(2018) encouraged counselor educators to include ethical codes relating to legal issues
counselors may encounter when they receive subpoenas. Counselors need to understand any
documents brought into the courtroom that are accessible to all legal parties involved. A
counselor who is uninformed of this legal issue is at risk for violating the confidentiality of their
client’s records (DeCino et al., 2018).
Witness Self-Efficacy

Bandura (1997) defined self-efficacy as an individual's capacity to engage in a specific
behavior and further asserted that self-efficacy can be increased by including four empirically
supported methods in training and educational materials: the actual performance of the behavior,
observation of someone performing the behavior, verbal persuasion, and physiological signs. In a
parallel construct, Cramer et al. (2009) defined witness self-efficacy as an individual's belief in
their ability to testify in court and their capacity to create change by providing expert testimony.
Increased witness self-efficacy is directly related to competent performance as a witness in court
(Cramer et al., 2009). Providing training that will increase witness self-efficacy in counselors is
crucial to help the counselors better represent their clients in court and maintain ethical standards
by protecting their clients’ welfare.

Purpose of the Study

We conducted a mixed methods program evaluation to determine if a one-day training on
testifying in court would increase witness self-efficacy among counseling students and
professionals. We also sought to determine which components of the training were most

effective in increasing the witness self-efficacy of participants.
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Method

A mixed methods approach to program evaluation was utilized to understand the
effectiveness of a one-day training event on counselor witness self-efficacy in court testimony.
Participants

We recruited participants for the training through counseling listservs at the state level.
To participate in the study, participants had to be at least 19 years of age, a student in a graduate
counselor education program (school counseling, clinical mental health counseling, or counselor
education), a counselor in the community, a counselor educator, or a retired counselor. All
participants had to attend the one-day in-person training event. Before completing the surveys,
participants provided informed consent and were informed that the sponsoring university had
provided Institutional Review Board approval for the study.
Procedures

We offered two separate identical training sessions; presenters for the training included
one counselor educator, one district judge, and two attorneys. The training was six hours long
and included material on ethics and documentation, understanding court documents (subpoenas
and motions to quash), understanding court systems, specific suggestions for testifying in court,
and mock court testimony examples. Prior to the start of the training, participants completed a
demographic questionnaire and pretest, which included the Witness Self Efficacy Scale. At the
conclusion of the training event, participants completed the posttest, which included the Witness
Self Efficacy Scale and the training evaluation with two qualitative open-ended questions.

A total of 61 people participated in this study, attending one of the two all-day trainings.

Of the 61 participants, 55 (92%) were female, and six (8%) were male. The age of participants
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varied. Twelve (20%) of the participants were 18 to 24 years of age, 16 (27%) were 25 to 34, 15
(25%) were 35 to 44, 10 (17%) were 45 to 54, and eight (12%) of the participants were 55 to 64.
In regard to race and ethnicity, 45 (76%) were White, nine (15%) were African American, one
(2%) was Asian, three (3%) were Hispanic/Latino, and three (3%) were bi-racial/multi-racial.
Nineteen participants (31%) were counselor education students, four (7%) were counselor
educators, and 38 (62%) were counseling professionals. Thirty-eight participants (63%)
identified clinical mental health as their specialty; six (10%) identified school counseling; six
(10%) specialized in counseling psychology, five specialized in marriage and family counseling
(8%), and four in counselor education (7%). Thirty-four of the participants (58%) reported never
testifying in court. Fifty-five participants (95%) had never participated in a court testimony
training before.
Measures

Participants completed a brief demographic questionnaire, The Witness Self-Efficacy
Scale (WSES), and a brief training evaluation. The WSES was administered to participants
before the training workshop and after its conclusion.
Demographic Questionnaire

A brief demographic questionnaire gathered participants’ age, gender, education,
ethnicity, employment status, area of counseling specialization, populations served as a
counselor, and experience in court testimony.
Witness Self-Efficacy Scale

In this study, we used the WSES (Cramer, 2009) to assess witness self-efficacy. The

WSES consists of 30 items used to measure an individual's perceived ability to testify in court.
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The scale has subscales assessing three constructs, including affective, cognitive, and behavioral
aspects of the witness role (e.g., confidence to control one’s behavior on the stand; Cramer,
2009). Participants provide responses on a 5-point Likert scale (1 = never, 2 = seldom, 3 =
sometimes, 4 = often, 5 = always) based on Bandura's (1997) General Self-Efficacy Scale. Items
assess self-efficacy for skills ranging from basic testifying abilities to more challenging tasks. In
this study, the Cronbach’s alpha test indicated strong internal consistency (alpha = .96).
Training Evaluation

The training evaluation consisted of two open-ended questions: 1. What parts of this
training were most valuable? and 2. What parts of this training were least valuable? Additionally,
participants used a 5-point Likert scale (1 = strongly disagree; 5 = strongly agree) to rate the
content, design, and facilitators of the workshop in 11 items.

Results

Quantitative Results

We used the Statistical Package for Social Sciences (SPSS) statistical program to analyze
participants’ responses to the WSES, computing descriptive statistics and paired sample t-tests to
compare pre- and post-data. We figured the average score of all pre-tests and post-tests and then
conducted a paired sample t-test to evaluate the significance of each pre- and post-question from
the WSES. Results from the paired sample t-test indicated a significant improvement after
attending the one-day training event that would not be found by chance (p = .001). Analysis
revealed a significant difference in the scores for the pretest (M = 3.63, SD = 0.879) and the
posttest [(M = 4.27, SD = .824); t(61) = 7.12, p < .001 (two-tailed)]. The mean increase in scores

was 0.6469 with a 95% confidence. The eta squared statistic (0.46) indicated a large effect size.
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Thus, a one-day training on testifying in court increased the witness self-efficacy of counselors
(Table 1).
Table 1

Paired Samples T-Test

M n SD R p
Pretest 3.6234 61 .87956 .659 .000***
Posttest 4.2703 61 .82445 .659 .000***

Note. *p < .05, ** p <.01, ***p <.001

To obtain additional information about the impact of aspects of the workshop’s content,
we inspected pre-post scores on items and compared the means to assess the impact of the
program on participants’ assessment of self-efficacy on specific witness behaviors. Post-hoc test
revealed significant gains (p <.000) in the following items:

2. Control my emotions when questioned by an aggressive attorney

3. Maintain a stable tone of voice when speaking

4. Avoid fidgeting

7. Respond to questions at a reasonable rate of speech

9. Tell a vivid story to the jury

12. Remain poised when being questioned by an attorney

13. Maintain eye contact with the jury

14. Hold eye contact with an attorney

21. Speak up to the judge when | feel my rights have been violated

28. Appear credible
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Quialitative Findings

Next, we completed thematic analysis on the two open-ended questions participants
answered at the conclusion of the training. The primary author of this study began by carefully
examining all participant responses. From this examination, they created a list of all responses
from each question. The primary author then rigorously reviewed the responses and identified
repetitive statements to identify themes within the responses; next, they created a code book and
completed peer debriefing with another author to enhance the validity of the analysis. Three
themes emerged from the first question and three themes emerged from the second question.
First Open-Ended Question

The themes for the first open ended question included (a) the value of the role plays, (b)
the importance of allowing time for questions, and (c) legal information provided. Each theme is
further described below. The responses to these questions informed the researchers of what the
participants perceived as the importance of court testimony in regard to their practice as a
counselor and preparation for future court testimony.

The Value of Role Play. Participants indicated the most valuable components of the
training to be the role play demonstrations. One participant stated, "Honestly, everything was
valuable. | was pretty ignorant about everything related to the courtroom prior to this. |
appreciate being taught the information and then being able to watch real attorneys and
counselors." Of the 61 participants, 24 indicated the role plays to be most beneficial.

The Importance of Allowing Time for Questions. Participants indicated time for
questions and answers to be valuable to their learning experience. One participant stated, “The

ability to ask as many questions as possible and answers were given from different perspectives.”
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Legal Information Provided. Several participants stated the training was “very helpful
and informative” and appreciated attorneys’ providing a variety of legal information, including
how to file a motion to quash and how to respond to subpoenas for records and court testimony.
Second Open-Ended Question

Three themes emerged from the second open-ended question. These themes were (a) no
changes necessary to the training, (b) inclusion of additional counseling settings, (c)
improvement to setting of training. Each theme is discussed further below.

No Changes to the Training Necessary. Several participants reported they would not
change anything about the training. One participant stated, “Nothing, it was all valuable and
personable.”

Inclusion of Additional Counseling Settings. A second theme in the responses to the
second open-ended question was to include more counseling settings in training material and role
plays. Participants indicated they would have liked a broader focus on role plays including
additional scenarios with adults and fewer scenarios with children. These findings further
indicated the value of the role playing in the training but highlighted the need for additional
clinical settings and scenarios to be included.

Improvement to Setting of Training. Several participants indicated problems with the
training setting, specifically the seating. Participants may have benefited from a different seating
arrangement that allowed for more collaboration with other participants and ease of viewing
presenters. One participant stated, “Maybe have some seating in a semi-circle. It was a little bit

difficult for me to see the presenters in the front at some points.”
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Discussion

The findings of this study were consistent with previous researchers’ suggestions for
preparing counselors for court testimony. Francis et al. (2018) suggested counselor education
programs should incorporate material on court testimony so students can gain a basic knowledge
of court proceedings before entering their clinical practicum and internship experiences. This
training included information on court proceedings, understanding court documents, suggestions
for responding to court documents, directions on filing protective orders for client records, and
recommendations on court testimony.

Studies have indicated mock trials or role play to be effective in educating counselors on
testifying in court (Miller et al., 2009). Findings from this study aligned with the literature on the
importance of including experiential learning. Participants from this study indicated the role
plays and mock testimony were most valuable in increasing their efficacy. DeCino et al. (2018)
further asserted that gaining encouraging feedback and guidance from educators and supervisors
better prepares counselors for court testimony. Participants from this study agreed that feedback
from attorneys and other presenters was valuable in decreasing their anxiety and helping them
feel more prepared.

Cramer et al. (2009) defined witness self-efficacy as an individual's belief in their ability
to testify in court and their capacity to create change by providing expert testimony. Increased
witness self-efficacy is directly related to competent performance as a witness in court (Cramer
et al., 2009). We found a one-day training was effective in increasing the witness self-efficacy of
counseling professionals. Therefore, the provision of this training has the capacity to increase the

competent performance of counselors as witnesses in court.
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The knowledge gained from this study may inform counselor educators of the importance
of incorporating information on testifying in court in counselor education curriculum. Well
prepared and informed counselors can avoid the ethical and legal pitfalls that are common during
court testimony. Furthermore, competent counseling professionals are better able to represent
themselves, their clients, and the profession of counseling. This study suggested specific ways
for counselor educators to incorporate material to prepare students for testifying in court,
including lecture, panels, guest speakers, and role plays.

Limitations

These findings need to be viewed in relation to the limitations of this study. The primary
limitation of this study was that no comparison group was included in the design of the study,
thus limiting the internal and external validity of the study. Having a comparison group would
have helped rule out any factors that influenced the results of this program evaluation.
Additionally, the sample for this study was minimally diverse; participants were majority White
and female. The counseling profession is generally dominated by a female presence; however, it
would have been beneficial to gain the experience of male counseling professionals and people
of color when navigating legal issues and courtroom testimony.

Furthermore, participants indicated in the training evaluation that it would have been
helpful to include more case studies on adults and non-custody-related court cases. The training
limited mock courtroom testimony examples to specific scenarios involving children and custody
matters. Participants in future trainings would benefit from additional examples of court

experiences, such as adult criminal proceedings, drug court, and probation hearings.
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Implications for Counselor Educators

Findings from this study established a one-day training event on testifying in court was
effective in increasing the self-efficacy of counseling students, school counselors, mental health
counselors, and counselor educators. Counselor educators and supervisors would benefit from
incorporating a one-day training event or material into their counseling program curricula.
Material to be included in either coursework or a training event should include ethics and
documentation, knowledge and understanding of crucial court documents such as subpoenas and
motions to quash, recommendations for testimony, and role plays of actual court proceedings.

Furthermore, this study found role plays/mock trial examples to be the most effective
component of the one-day training event. Again, this specific component can be included in
either a classroom lesson with guest speakers or a training event. Counselor educators would
benefit from networking with community counselors who possess testimony experience as well
as legal professionals in the community. Professionals are often eager to share knowledge with
students and other professionals to promote well-informed practice in the profession.

If a one-day training event is unrealistic or impossible for educators to facilitate, this
material would be appropriate for inclusion in counseling courses. Courses for master’s-level
clinical mental health counselors and school counselors may include Orientation to Counseling,
Advanced Counseling Practice, practicum, or internships. In doctoral counseling programs, this
material could be infused into a counseling practicum course. Counselor educators may include

material as well as guest speakers who possess courtroom testimony experience.
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Abstract
Youth of color can benefit from creative, culturally responsive counseling interventions that
address issues of power in cross-cultural relationships. Clinical mental health counselors may
offer concrete integration of spoken word in treatment plans for this population. This article
offers cultural background, philosophical support, and descriptions of modes in which mental

health professionals can make use of spoken word in clinical practice.

Keywords: spoken word, creative interventions, clinical mental health counseling, youth of color
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Free Verse: Integrating Spoken Word in Counseling with Youth of Color

“only through new words
might new worlds
be called
into order”
-Saul Williams

Spoken word is a universal cultural paradigm that exists across all demographics. Spoken
word poets illustrate human experiences creatively to express desire, report, critique, and call
into order a unique vantage point on the world. The Kiowa tell stories in small groups with
family, friends, and neighbors. Storytellers engage in teasing and joking to impart a mixture of
facts, lore, and perspectives on the nature of being. Rendered through spoken word, stories are an
expression of humans’ ontological position in the world conveyed through verse, allegory, or
anecdote (Palmer, 2003). For the Kiowa, spoken word or storytelling is a way of cultivating
community through creative dialogue. Stories also help people understand, conceptualize, and
engage the natural world through the innate human activity of oration (Palmer, 2003). Spoken
word as a cultural exchange allows people to give and receive narratives authentically, and the
traditions are integral to the formation and expression of human identity.

These oral traditions predate written communication and ideological heritage; they extend
into modern times in the form of spoken word performances or slam poetry. Lowery and Walker
(2017) described spoken word as

a contemporary form of expressing one’s milieu through an aesthetic style of culture- and

history-laden verse, it offers a unique dialectic for examining the continuing pedagogic
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problems embedded in practices and expectations that reflect mainstream thinking in our

current society. (p. 9)

Spoken word imbues performers with a creative license to engage and live within the natural

ambiguity at the intersections of the dimensions of their characters. This flexibility to inhabit and

explore complex internal states makes the oral storytelling tradition useful in counseling.
Counseling Youth of Color

Current mental health culture and counseling praxis frame helping relationships, in part
as a way of identifying clients’ deviation from normal or ideal functioning and fostering
restoration of normality (Hansen, 2017). All the while, diagnosis and clinical techniques are
founded primarily in White Eurocentric benchmarks of normal, inadvertently indoctrinating
counselors into recreating (knowingly or unknowingly) oppressive dynamics within therapeutic
relationships, especially when counseling youth of color. Youth are aware of this power
differential in the counseling relationship in academic and community settings (Cook & Monk,
2020) and may view counselors as authority figures (Pearce & Sewell, 2014).

This lack of positional power in counseling may perpetuate power imbalances that youth
of color experience in their daily interactions with others. For example, counselors who fail to
address power in the therapeutic relationship with youth may unknowingly limit their clients’
agency, silence divergent perspectives, force change, and ingrain fear that restricts the youth’s
ability to be authentic (Jordan, 2017). As a result, clients of color are more likely to terminate
early due to perceptions of bias in treatment (Kearney et al., 2005). Therefore, it is imperative
that counselors tune into how they and others within youth’s sociocultural environments create

power-over relationships that suppress youth narratives. In doing so, counselors may create a
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unique opportunity and setting for agentic youth to lead and create their own rendering of their
circumstances. Spoken word can be a catalyst for constructing and cultivating this therapeutic
environment.

Spoken word as a supplement to counseling enhances youth engagement by creating a
space of authenticity, ease of reference, and actualization of the youth’s subjectivity without
judgment. Counselors who accept the invitation to incorporate more written and spoken
expressive work into their relationships with youth of color can actualize an environment to
legitimize and embolden youth voices. Spoken word as an extension of clients’ self-exploration
can address problematic power imbalances in the therapeutic relationship, and through counter-
narratives, youth can develop greater familiarity with their self-concepts.

Acknowledging the ideological origins of their practices can place counselors in a
position to recognize latent modes of marginalization within counseling relationships.
Incorporating spoken word as a medium of experiencing clients’ narratives can bypass the
theoretical and societal dynamics of power, allowing the youth’s perspective to be central and
valid. This article provides philosophical support for the concrete integration of spoken word in
clinical mental health counseling with youth of color.

The Multi-Axis Self

Counseling theories evolve and fluctuate in response to their contexts and a growing
body of knowledge on effective counseling. Theories of change are inevitably contextualized by
the time and social settings in which they are conceived and applied (Chavez et al., 2019;
Palacios, 2018, 2021; Williams, 1994). Clinical mental health counseling settings can

inadvertently passenger external power dynamics into therapeutic relationships with
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marginalized youth. Scholars of critical race theory (CRT) provide two primary arguments to
characterize the nature of helping relationships with minority youth and the place of spoken word
in the efforts of healing.

CRT supports the ideological inseparability (intersectionality) of race, gender, class,
ability, and so on (Crenshaw et al., 1995; Vereen et al., 2020; White & Palacios, 2019).
Therefore, clinical conceptualizations of clients should accommodate the same simultaneity and
complexity. Furthermore, individuals exist as embodied, agentic beings (Merleau-Ponty, 2014;
Sartre, 1966, 2007) who encounter policy and social norms that impinge upon core aspects of
their selves. If counselors consider clients to be embodied and agentic, they must acknowledge
clients’ capacity to influence or have agency over their life outcomes. Each client presents with a
unique palate for agency depending upon the social positions they occupy.

Further, minority youth in the United States exist within both a blatant and overt
discriminatory society with a long, oppressive history. Clients of color, by virtue of living in this
context, internalize the social power dynamics and marginalization of people of color (Delgado
& Stefancic, 2017; Hannon & Vereen, 2016; Howard & Navarro, 2016; McCall, 2005; Singh et
al., 2020). When those with social power detect expression of internalized oppression in youth
narratives, they may subject the youth to majority norms (Hipolito-Delgado, 2016; Trahan &
Lemberger, 2014). However, spoken word allows youth of color, through artistic authority, to
declare the message and the context that can best describe their life experiences.

Generally, new approaches to counseling relationships are emerging from postmodern
intellectual traditions. Modernism can partly be characterized by the tendency to see phenomena

as existing in parts that can be separated, measured, and evaluated as a mode of understanding a
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whole (Slife & Fisher, 2000). This perspective can lead to embedded dualisms within
counselors’ understanding of their clients’ circumstances. For instance, counselors commonly
use the terms function/dysfunction or health/sickness, among many others (Scholl & Hansen,
2018; Slife & Fisher, 2000). Such categorical distinctions can protect and harbor discriminatory
and deficit thinking that shapes the experiences of youth of color.

Counselors who wield the authority to deem something normal or abnormal must do so
by making use of a conceptual benchmark or criterion of an ideal disposition. Collective
benchmarks of normality are often rooted in White, Eurocentric concepts of health.
Postmodernism is distinguished in this regard by positing the need to forego conceptual
separation of a whole into parts and categories. To challenge the idea that the self is a singular
entity intrinsic within youth, postmodern views of the self in counseling depict a socially rooted
concept of self. Therefore, because youth of color occupy multiple social spaces and
relationships, the self is plural and fluid in nature. If this concept of a multi-axis self is true, then
the degree to which a person is able to express their inner world to others is related to their
wellness. Further, current best practice trends in counseling may negatively influence the
therapeutic environment with youth of color.

Limitations of Contemporary Theoretical Foundations in Counseling

Contemporary developments in the counseling profession tend toward medicalizing and
empirically validating the counseling process (Hansen, 2006, 2017; Singh et al., 2020). If
counselors establish a concrete concept of best practices, they may create rigid conceptions of
clients. Several factors have influenced the acceptance of best practice perspectives within the

counseling profession. A best practice perspective elevates the counseling profession’s socio-
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political status among other mental health professionals (Hansen, 2006) and provides empirical
support for the utility of counseling approaches, which helps secure third-party reimbursements
for services rendered (Hansen, 2017).

Although many counselors and counselor educators have uncritically accepted the best
practice approaches (Hansen, 2006), several unintended consequences may occur because of the
counseling profession’s endorsement. For example, current literature demonstrated that power
dynamics within the counseling relationship may become hegemonic if practitioners endorse a
best practice ideology. According to Hansen (2006), a best practice perspective includes a
modernist epistemology of seeking the truth. This philosophical assumption holds that clients
have verifiable disorders that counselors can objectively treat. This reductive conceptualization
of clients’ problems positions the counselors as experts with the ability to treat the
psychologically disordered clients. Essentially, the counselors assume dominance in the
counseling relationship, wielding their power through clinical decision making (Hays et al.,
2010).

Counselors (with their treatment techniques) are positioned as the catalysts of change
who fix broken clients, as medical doctors ostensibly heal sick patients. However, unlike
medicine, counseling functions in ambiguity, and clients’ unique experiences and concerns are
not easily visualized, measured, or resolved (Hansen, 2017). Nevertheless, this underemphasized
power-over relational dynamic is antithetical to the counseling profession’s valuing of egalitarian
relational dynamics and honoring of clients’ subjective experiences of being-in-the-world

(Vereen et al., 2014). Research into counseling outcomes underscores how factors common to all
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therapeutic approaches produce more significant client change than specific treatments and
techniques (Wampold, 2015).

Moreover, reductive counseling perspectives are inadequate for understanding the
complexity of the human experience. As a result, counselors who uncritically accept this
orientation may restrict diversity in practice and silence clients’ divergent epistemological
stances (Hansen, 2006). For example, counselors may disregard clients’ cultural ways of
understanding their complaints, their goals for therapy, and their suggested interventions (Brady-
Amoon, 2011) because they are positioned as expert technicians. This paternalistic posturing is
embedded within Western and Eurocentric cultural worldviews and values (Corey et al., 2015;
Fleuridas & Kraficik, 2019; Singh et al., 2020) that stress individualism, power, and authority,
while at the same time, the dominant group determines social values, morals, and ethics. These
worldviews represent “White, male, Eurocentric, middle-class perspectives, values, and cultural
biases" (Crethar et al., 2008, p. 274) and broader hegemonic social structures that adversely
impact the wellbeing of culturally diverse individuals.

Counselors may commit human rights violations and act unethically if they fail to adapt
best practice perspectives that incorporate clients’ cultural knowledge (Corey et al., 2015). For
example, counselors who employ a best practice perspective may perpetuate a “colorblind”
ideology that supports Whiteness by unintentionally normalizing social power-over relationships,
giving the appearance that clients racialized experiences of existence are insignificant within the
counseling process (Bartoli et al., 2015; Sue et al., 2007). This perpetuation occurs when

counselors define normality and optimal psychological health (Hansen, 2017) with a concept that
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may be antithetical to clients’ epistemological assumptions about psychological health and which
may incorrectly pathologize normal cultural behaviors (Corey et al., 2015).

Counselors who support this perspective may fail to attend to the social, political,
cultural, economic, ethnic, and gender institutional structures that many culturally diverse clients
have identified as impacting their experiences (Ratts et al., 2016). These external structures
affect clients’ unique experiences, behaviors, personal meaning, and communication processes
(Brady-Amoon, 2011; Carter, 2007; Ratts et al., 2016). Thus, this perspective is often ineffective
for working with culturally diverse clients and may reinforce contemporary social power
structures that limit the agency of populations who lack sociopolitical capital. The counseling
profession has evolved to endorse alternative epistemologies and counseling practices, as
evidenced by the five forces in counseling: psychoanalytic, behavioral, humanistic-existential,
multiculturalism, and social justice (Fleuridas & Kraficik, 2019). This development has led to the
production of counseling practices that recognize the complexity and contextually laden nature
of human existence.

However, contemporary developments to empirically validate the counseling process
through best practice approaches may suppress variable epistemological approaches and diverse
client experiences. These approaches may create power-over therapeutic relational dynamics
incongruent with the presuppositions guiding the counseling profession (Vereen et al., 2014).
Therefore, it is essential that counselors and counselor educators continuously critique best
practice orientations and generate postmodern approaches for working with culturally diverse

individuals, including youth of color. Postmodern approaches, like spoken word, cultivate
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therapeutic environments that decolonize divergent epistemological stances and help counselors
experience clients as layered and irreducible beings.
Spoken Word: Youth of Color Reclaiming Their Narrative

Spoken word “embodies a set of metaphors and themes—often unconscious, at times
inherent—that are communicated in rhymes and refer to an educative process implicit in the life
of the poet” (Lowery & Walker, 2017, pp. 52-53). Performing centers the poet as the bearer of
power at their present disposition. As an arts-based tool, spoken word facilitates creative
positioning, and a performer “exhibits resourcefulness, originality, and freshness that eventually
becomes commaodified by the dominant culture” (Desai, 2017, p. 348). Therefore, spoken word is
egalitarian and anti-hegemonic, and in order to be heard, youth of color position themselves,
build relationships with the “other,” and communicate using innovative and imaginative methods
(Alim, 2011; Desai, 2016; Fisher, 2005; Jocson, 2006; Richardson, 2003).

Emdin (2010) argued that the act of composing lyrics “connects the histories of the
marginalized, echoes their pain, and concurrently articulates the stance of new people who either
have been or are being marginalized in different spaces around the globe” (p. 5). Therefore, at a
cultural level, spoken word gives youth voice and agency. Performers can upend the narrative as
they represent their experiences using a familiar language that allows for the succinct and varied
representations of their ideas.

According to Lowry and Walker (2017), “Although the U.S. citizenry continues to
diversify, often the identity of difference is stifled in the systemic processes of education” (p.
40). As it relates to youth of color, Lowry and Walker’s critique begs the question: Are there a

myriad of ways for youth to represent what they are experiencing, and are these alternative
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practices given fundamental consideration over traditional ones? Philosopher Maxine Greene
(2001) posited, “Perceivers of a given work of art apprehend that work in the light of their
backgrounds, biographies, and experiences. We have to presume a multiplicity of perspectives, a
plurality of interpretations” (p. 175). Therefore, spoken word allows performers “to transfer
focus away from deficit thinking and blaming” (Lowery & Walker, 2017, p. 41).

Participation becomes a sociocultural activity, and the listeners' engagement develops a
conducive environment for the acknowledgment of their communal social experiences. In
addition, youth engagement snowballs because everyone is welcomed, and the space becomes
one of authenticity, ease of reference, and subjectivity without judgment. Knowledge disclosure,
reconstruction, and generation are also accepted constructs. Youth of color are empowered to
share their understanding of the narratives considered the norm and the relationship to their
sociocultural positioning. More importantly, spoken word participants can use reflective
knowledge to connect their lived experiences to their present understanding of the world.
Ultimately, this level of consciousness, which should not be divorced from cognitive
development, allows youths of color to see themselves as meaningful contributors to their
existence, and the hegemonic “structures of knowledge must be presented to such a
consciousness as a possibility” (Greene, 1997, p. 136).

Implications for Spoken Word in Mental Health Counseling

Given the need for counseling professionals to adopt culturally responsive epistemologies
that honor the complex intersectionality of clients’ identities (Singh et al., 2020), the inclusion of
spoken word interventions in counseling practices may be fruitful. The counselor is responsible

to perceive clients, particularly clients of color, authentically within their environments,
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eschewing implicit biases that risk reducing clients’ identities (Hannon & Vereen, 2016). At a
cultural level, people have described the acts of both writing and performing spoken word poetry
as cathartic and empowering, offering platforms to genuinely report on their lived experiences
(Endsley, 2014; Jenkins et al., 2017).

Mental health practitioners have explored the inclusion of spoken word in sessions in the
form of bibliotherapy, wherein clients read aloud and discuss the poems of others (Pettersson,
2018). Mazza (2018) further described that the utility of creating and “sharing of poetry in
lending a voice to the oppressed is a powerful form of resistance and affirmation of social justice
and spirituality” (p. 207). If counselors intend to draw on interventions that allow youth of color
the comfort to explore all of themselves, then practitioners should be encouraged by the
propensity of spoken word interventions to elicit complex affective and cognitive content from
clients.

Practical Strategies

As a practical guide to the implementation of some of the aforementioned practices,
counselors may consider the following. First, develop the clinical skill of appraising the youths’
comfort level with performing spoken word. For example, some youths of color might be
apprehensive about writing their own spoken word poems or performing them. In this case,
beginning with a bibliotherapy-rooted intervention of listening to a pre-existing piece is a good
starting point. A variety of spoken word poems exist on YouTube that counselors or youths can
locate themselves.

Digesting a spoken word piece together and using a third party’s words as a discussion

prompt presents an easier way for ambivalent youth to make sense of their own experiences
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(Levy, 2012). As a homework assignment between sessions, counselors can task youth with
finding a spoken word piece that resonates with them and sharing it during the following session.
Borrowing from Beck’s (1963) technique of cognitive journaling, counselors can offer youth a
journal for a reflective homework assignments of writing poems between sessions thematically
centered around salient emotions, thoughts, or behaviors (Levy, 2019).

Counselors may also encourage clients to reach out to locate a community or network.
Jenkins et al. (2017) described the value of “open mic nights,” semi-structured community
events that welcome impromptu amateur performances. These events include performances of
spoken word, music, and poetry with the focus on championing the voices of the marginalized.
Counselors may locate age-appropriate open mic nights that youth can attend, when or if they
feel ready, to publicly share the spoken word poems they have written. Leaning on narrative
therapy research and practice, Ricks et al. (2014) detailed that the act of sharing one’s story,
while being something that many clients fear, is often the most therapeutic and liberatory. By
consulting with local artists, coffee shops, or public venues, counselors can build networks of
open mics that function as places for story sharing that youth aspire to attend. Ultimately,
however, it is up to counselors to take steps to understand spoken word and the culture that
surrounds it because few if any pipelines exist for developing spoken word poetry counseling
skills.

Counselors’ Professional Development

Counselors themselves can engage in a variety of practices to increase their knowledge

and build competency regarding spoken word. First, it is important to locate any feelings of

resistance that emerge when considering using spoken word poetry in practice. If it feels
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unfamiliar, why is that? Is unfamiliarity an inherently bad thing in counseling, or an invitation
for additional development as a counseling professional?

Despite the professional mandate to incorporate more cultural competence training in
pre-service counseling programs (CACREP, 2016), clients of color still report feeling a sense of
distrust towards counseling professionals as a result of unheard or invalidated (Lindsey &
Marcell, 2012). Counselors may ponder whether any unfamiliar feelings they experience when
considering using spoken word reflect deficits in counselor preparation programs, which are
overly saturated with claims that White Eurocentric approaches to counseling theory are best.
Reframing their approach to allow feelings of uncertainty regarding this approach to function as
an invitation to begin practicing cultural humility (Hook et al., 2016) may improve counselors’
practice.

Developing cultural competence is a lifelong process that requires counselors to engage
in constant self-reflection, critique, collaboration, and consultation to ensure their ability to listen
nonjudgmentally to clients (Hook et al., 2016; Ratts et al., 2016). Considering counselors are all
initially trained to actively listen to clients when they express content in traditional talk therapy
(Weger et al., 2010), counselors need to evaluate their own ability to listen nonjudgmentally to
clients when they engage in modes of expression with which the counselors themselves are
unfamiliar. For example, if a client shares a spoken word poem about anger in session, can the
counselor clearly identify that anger, and the accompanying thoughts and feelings? The
counselor may be too fixated on curse words or the way that spoken word poetry makes the
counselor feel to circumvent the emergent implicit biases that prevent nonjudgmental listening.

In this sense, counselors’ urges to avoid embracing a mode of expression that feels particularly
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real for minority youth may be an act of reducing clients’ identities and experiences. Acting on
those urges would be the antithesis of counseling’s humanistic core mandates.

Therefore, mental health counselors should develop comfort with the myriad ways in
which youth of color express. To begin, counselors should listen to spoken word poetry on their
own to break down words and highlight affective and cognitive content. This practice may
prepare counseling professionals to use basic Rogerian skills in response to content expressed in
spoken word (Levy & Lemberger-Truelove, 2021). As an experiential exercise, mental health
counselors may attend open mic nights without their clients to witness both the cathartic nature
of these events and so that they can advise clients to attend open mic nights with a genuine
understanding of how these events function.

Additionally, following organizations like Poetryfoundation.org help counselors cultivate
a familiarity with emergent poets and poems that might be infused into the counseling process.
Last, the greatest resources for continuing to develop competence are the clients that mental
health counselors serve. Counselors’ willingness to admit what they do not know and to honor
their clients as bearers of cultural knowledge that they must understand in order to support them,

is paramount.
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Abstract
The healing power of music has been well documented throughout history, and the premise of
integrating music as a creative technique in counseling derives from its universal appeal.
Evidence suggests music contributes to positive outcomes for people with mental health
problems, including anxiety, autism spectrum disorders, dementia, depression, grief, substance
use disorders, and sleep disorders. In this article, we examine the current neuroscientific and
clinical research that supports the healing power of music. The purpose of this article is to bring
together information on how music has been creatively integrated either as a standalone therapy
or combined with other therapeutic interventions. This review discusses neurobiological
underpinnings of music therapy’s effects as well as the clinical evidence to support its

therapeutic application.

Keywords: Music as creative intervention, creativity in counseling, neuroscience, clinical
evidence
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Music in Therapy: Neuroscientific and Clinical Evidence

Introduction

The knowledge that music has the power to heal psychological issues dates to antiquity
and is currently supported by neuroscientific and clinical research. The Biblical story of David’s
use of the harp to heal Saul is very familiar. In a famous play, The Mourning Bride: A Tragedy,
Congreve (1735/2008) indicated, “Musick has Charms to soothe the savage Breast/to soften
Rocks, or bend a knotted Oak” (p. 13). Congreve’s portrayal of the power of music
metaphorically epitomizes the curative nature of music in the hands of a creative counselor.
Singing, music-making, and drumming are cultural ceremonial rituals that help members cope
with painful experiences such as death, and to instill hope (Ogden, 2000). As Bruscia et al.
(2009) asserted, music has the power to engage clients, regardless of the issues they are facing.

Researchers and practitioners in the field of counseling have extoled the benefits of
creativity in counseling (Duffey et al., 2009; Duffey & Kerl-McClain, 2008). Cole and Sarnoff
(1980) suggested creativity in counseling has a reciprocal effect on both client and counselor.
The authors asserted counseling is the facilitation of the creative process in which “the important
goal is the increased creative ability of the person being counseled” (p. 144). At a practical level,
counselors can model creativity in problem solving. Use of music in therapy takes a creative
view of healing. According to Proctor (2002), music therapy can promote client responsibility
and involvement in counseling “building on [clients’] experiences of who they are and what they

can do” (p. 96).
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Music in counseling is either active (recreating, improvising, or composing music) or
receptive (listening to music selected by the client or therapist; Atiwannapat et al., 2016). In the
past two decades, neurobiological and clinical researchers have suggested the utility of music in
the therapeutic process (Levitin & Tirovolas, 2009; Lin et al., 2011). Its efficacy lies within the
intricate neurobiological networks and the areas affected by auditory stimuli. Within the brain,
music acts as a precise stimulus that modulates “synaptic plasticity and neuronal
learning/readjustment” (Gutiérrez & Camarena, 2015, p. 24), and its scope of systemic
engagement rivals that of language. The hierarchical engagement of auditory processes of
acoustic information arouse memory as well as emotional and behavioral responses.

The emotions differ depending on what part of the brain the music activates. Elements
such as tempo, rhythm, pauses, the type of music, the profile of the participants (cultural
backgrounds, professions, attitudes) are also factors. This activation exerts influence on
neurobiological processes such as “cognition, emotional regulation, autonomic activity,
behavioral and psychophysiological response” (Lin et al., 2011, p. 38). Lin et al. (2022) pre-
screened subjects for musicogenic epilepsy, amusia probable (a defect in processing pitch or
“tone-deafness”), trauma associated with music, or other music-related problems.

Understanding the Neuroscience of Music

Advances in neuroscience using functional magnetic resonance imaging (fMRI) and
electroencephalography (EEG) have identified how the brain converts sound waves into music.
These findings suggest music can trigger physiological changes in the brain when used in
counseling (Flores-Guiterrez et al., 2009). Neuroscientific research and clinical studies have

revealed music stimulates various parts of the brain and promotes psychological healing (Clark,

Volume 45, Number 1 Page 59



The Alabama Counseling Association Journal 2023

& Thompson, 2016). Practitioners must distinguish between playing music to achieve a clinical
effect and “the use of music therapy as a form of psychotherapy within an epistemological
context” (Gutiérrez & Camarena, 2015, p. 22). Music therapy is “a behavioral science concerned
with changing unhealthy behaviors and replacing them with more adaptive ones through the use
of musical stimuli” (Davis et al., 2008, p. 14). Music therapy has grown into a distinct field of
therapeutic inquiry with its own peer-reviewed literature, professional organization, and
licensing process. According to peer reviewed literature, music therapy must be performed by
trained and certified music therapists. For each of the following mental health diagnoses, the
neurobiological outcomes and clinical evidence of the use of music in therapy will be discussed.
Generalized Anxiety Disorders (GAD)

Linetal. (2011) indicated GAD is different from normal, everyday anxiety because it
includes “debilitating conditions” (p. 42), in which the individual becomes apprehensive,
withdrawn, and experiences arousal of the autonomic nervous system. As Gutiérrez and
Camarena (2015) noted, while various first-line treatments exist, 50% of GAD patients remain
symptomatic. This challenge highlights the need for novel interventions to buttress established
therapies, both pharmacological and psychosocial.

Researchers Etkin and Wager (2007) and Kemper and Danhauer (2005) asserted music
can promote relaxation in clients with anxiety disorders in different settings. Neural pathways,
originating from the cerebral cortex (the outermost part of brain, associated with activities such
as emotion, memory, learning, and reasoning), hypothalamus (helps stabilize body and maintain
homeostasis), limbic system, and insula (functions include desires, addiction, and cravings), are

involved in this process. These pathways alter the endogenous opiate and nitric oxide processes
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to promote the calming effect of music. The calming effects are precursors to a number of other
physiological changes, including lower blood pressure and slower heart rate (Chai et al., 2017).

Gutiérrez and Camarena (2015) studied the effectiveness of music therapy with patients
who received adjunct pharmacotherapy under clinical control. The study group consisted of
seven patients (three men and four women) with no comorbidities. A pre-test/post-test design
was established using the Beck Inventories of Anxiety and Depression. (Although subjects pre-
tests indicated mild depression, depression was measured given its co-occurrence with anxiety.)
Researchers designed 12 two-hour structured group sessions. Two modalities were employed,
receptive and active music therapy. Receptive therapy involved pre-recorded music or
facilitation by a music instructor without the patient’s involvement in the creation of the music.

Active therapy involved both the therapist and patient in the creation of music (voices,
bodies, or musical instruments). Both active and receptive methods were folded within sessions.
In post-tests, the Beck Depression Inventory (BDI) and Beck Anxiety Inventory (BAI) decreased
significantly. (For the BAI, 24.8 to 8.2 with p < .028, and for the BDI, 14.5 to 6.2 with p <.043.)
While the trial was unblinded, limited in size, and employed only two measurement instruments,
significant outcomes pointed to music therapy with GAD as appropriate for future study for
clinical use.
Autism Spectrum Disorder

Autism spectrum disorder (ASD) manifests as severe impairment in social interactions,
communication, and restricted and fixed patterns of behavior and interests (Volkmar & Pauls,
2003). Studies have provided evidence that music can be used to treat people with ASD

(Gebauer et al., 2014; LaGasse, 2014). These studies found music carries neurolinguistic
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meanings through the activation of the right temporal lobe, eliciting the N400, a pattern of
electrical activity with a waveform that peaks at 400 milliseconds post-stimulus. This brain
response includes a range of stimulus types, both written and spoken, that help people process
their surroundings.

Using fMRI, neuroscientists (Lin et al., 2011) observed that listening to music
automatically engaged the emotional and perceptual centers in the brain. This finding suggests
dynamic neurobiological cognitive processing activities occur for both music creators and music
listeners. These outcomes aligned with previous indications that music can function as nonverbal
communication and social exchange for individuals with ASD (Brownell, 2002). These findings
suggested the use of music with children with ASD may aid in the development of self-
expression, emotional communication, and appropriate social interactions.

Dementia

Dementia clients exhibit cognitive impairment that includes a progressive decline in
cognitive functioning and accompanying behavioral problems not due to normal aging. Such
behavioral symptoms include agitation that affects quality of life for both clients and caregivers.
Cohen-Mansfield (2001) indicated that while pharmacology remains the standard treatment, side
effects and drug interactions may increase dementia and behavior problems. Extensive
neuroscience research suggested music is a science-backed option (Brotons et al., 1997; Guétin
et al., 2009).

Based on earlier neuroscientific research, Lin and colleagues (2011) postulated that a
relationship exists between autobiographical memory and familiar music recall, which takes

place in the rostral medial prefrontal cortex, the area of the brain that is last to atrophy in
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dementia clients. In these studies, participants appeared happier and behaved in more socially
acceptable ways, and relationships among staff, participants, family, and caregivers deepened.
Also, the use of music with dementia clients decreased wandering, confusion, and the need for
physical restraint and triggered recall in elderly patients (Sacks, 2012). According to Sacks,
pleasure in listening to music and musical ability seem to be retained in dementia patients even
when language has declined. Although dementia is capable of destroying an individual’s ability
to remember family members, it may spare music memory.

In a systematic review and meta-analysis, van der Steen et al. (2018) reviewed 17 studies,
16 of which contributed a total of 620 participants with dementia. Active and receptive music
therapies were employed. There was moderate evidence that music therapy reduced depressive
symptoms (SMD -0.28, 95% CI -0.48 to -0.07; 9 studies, 376 participants.) There was low
quality evidence of little or no effect on emotional well-being, quality of life (SMD 0.32, 95% ClI
-0.08 to 0.71; 6 studies, 181 participants), behavioral problems (SMD -0.20, 95% CI -0.56 to
0.17; 6 studies, 209 participants) and cognition (SMD 0.21, 95% CI -0.04 to 0.45; 6 studies, 257
participants). The authors also found music therapy did not increase agitation or aggression
(SMD -0.08, 95% CI -0.29 to 0.14; 12 studies, 515 participants.) The quality of evidence on
anxiety and social behavior and long-term outcomes were of very low quality. As a result, the
authors could not estimate effect sizes (van der Steen et al., 2018)

However, a more recent meta-analysis (Morena-Morales et al., 2020) with a total of 816
dementia patients (with significant overlap with van der Steen analysis) found significant

improvement of the effect of music therapy on cognitive function among dementia patients
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(SMD 0.23 95% CI: 0.44, 0.02). For clinicians, these outcomes supported music therapy as an
impactful tool for those with dementia and their caregivers.
Depressive Disorders

Depressive disorders are characterized by sadness, feelings of emptiness, and irritability
with accompanying somatic and cognitive changes that significantly affect the individual’s
ability to function daily. Anti-depressant medications and psychotherapy have been the primary
treatment modalities used with clients diagnosed with a depressive disorder (Atiwannapat et al.,
2016). These authors asserted that more than one-third of patients with major depressive disorder
(MDD) failed to respond to antidepressants alone. In an earlier study, Morgan and Jorm (2008)
asserted that a combination of music, anti-depressant medication, and talk therapy led to
significant depressive symptom reduction. Chanda and Levitin (2013) indicated music impacts
individuals by stimulating the areas of reward, motivation, pleasure, stress reduction, and
arousal. Both the Morgan and Jorm (2008) and Chanda and Levitin (2013) studies suggested the
benefit of music to caregivers as an adjunct to antidepressants alone in the treatment of
depression.

Lepping et al. (2016) found that listening to music activates the dopamine system, the
pleasure area in the brain, releasing endorphins that have been implicated in healing. Lepping
and colleagues’ conclusion was consistent with earlier findings that music can promote healing
by triggering dopamine release in the brain (Salimpoor et al., 2011). Results from Shamai-
Leshem (2020), Braun Janzen et al. (2019), and Ribeiro et al. (2018) also indicated significant

reductions in both depression and anxiety. Taken together, these conclusions confirmed the
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healing power of music; additionally, they provide clinicians with potential intervention
strategies for use with clients.
Substance Use Disorders (SUDs)

Music as a creative intervention has been shown to help SUD clients maintain sobriety by
supporting their physical, mental, emotional, and spiritual needs (Aletraris et al., 2014; American
Music Therapy Association, 2014). According to the American Music Therapy Association
(2014), music therapy can support treatment motivation, regardless of a patient’s musical
background, and interactions with music may include listening to different types of music, lyric
analysis, relaxation training, songwriting, musical games, and improvising. Other benefits of
music therapy for clients recovering from SUDs include purging clients of destructive emotions.
Listening to or creating music can improve stress management and reduce boredom, another
relapse trigger for those in early recovery. Music is helpful for people with SUDs who may feel
isolated, and music can be a good introduction to meditation. Also, music may help improve
concentration levels and help individuals recovering from SUDs better deal with depression
(American Music Therapy Association, 2014).

Earlier studies suggested that a reaction between the frontal cortex and other brain areas
through the activation of the limbic system supported cognitive-emotional integration and social
bonding (Goldstein & Volkow, 2002; Winkelman, 2003). Winkelman et al. (2003) suggested
music triggers the dopamine areas of the brain, arousing feelings of pleasure that may help to
explain the therapeutic value of music as a treatment for SUDs. A systematic review in 2017
included 34 quantitative and six qualitative studies on music therapy and music-based

interventions. Hohmann et al. (2017) abandoned a plan for meta-analysis due to the diversity of
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the quantitative studies and inability to compute effect sizes; accordingly, the authors concluded
the efficacy of music therapy in substance abuse disorder remains unclear.

Another study, a cluster-randomized trial of 113 patients with SUD, examined the
relative impact of three different types of music therapy: recreational music therapy, education
lyric analysis for illness recovery, and educational song writing for illness management and
recovery (Silverman, 2021). The study included no nonmusical therapy control group, and
Silverman (2021) reported no significant difference between the three groups. Still, both
educational modalities performed significantly better on a scale measuring patients’ sharing of
emotions and experiences.

Sleep-Wake Disorders

Sleep-wake disorders (SWDs) can lead to irritability, anxiety, fatigue, tiredness,
sensitivity to pain, muscle tremor, immunosuppression, and issues with general daytime alertness
with serious implications for functioning (Schmidt et al., 2012). In a meta-analysis, Feng et al.
(2018) gathered evidence from various clinical trials addressing SWDs and music therapy as a
preferred non-pharmacological method of treatment. Twenty trials involving 1,339 patients and
12 intervention arms on the Pittsburg Sleep Quality Index were deemed eligible for analysis.
Patients ranked listening to music as the best means of intervention (SMD: -0.65, 95% Crl -1.01
t0-0.20). Only music-associated relaxation was statistically more effective than usual care. In
terms of sleep onset and latency, music interventions had the most significant advantage (-0.26, -
0.64, to -0.09 and -0.28, -0.53, -0.02). The researchers concluded that music and music-related
options demonstrated efficacy in adults and should be considered in the application of music

therapies with SWDs (Feng et al., 2018).
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Schizophrenia

Schizophrenia is a debilitating mental illness that involves emotions, perceptions, and
cognitions that manifest in several aspects of behavior. Izumi et al. (2002), in a single (N = 1)
case study of a patient with both auditory and musical hallucinations, found two different
patterns of blood flow to the brain that may be implicated in the hallucinations. Menon and
Levitin (2005) found that music listening stimulated the mesocorticolimbic system (the part of
the brain that controls/releases dopamine). In addition to noting the impact on the emotional
centers of patients with schizophrenia, Menon and Levitin (2005) asserted that therapists can use
listening to music to detect neural disintegration or dysfunction in patients with schizophrenia
because of diminished affective responses to music. Based on previous results that indicated a
high degree of neuroplasticity in the mesocorticolimbic system of laboratory animals stimulated
with pharmacology products, Lin et al. (2011) hypothesized that the therapeutic benefits found in
schizophrenic patients exposed to music therapy derived from the enhancement of plasticity.

In a review and meta-analysis, Geretsegger et al. (2017) analyzed 18 studies and 1,215
patients and concluded that moderate to low quality evidence with standard care improves the
“global state, mental state, social functioning and quality of life of people with schizophrenia”
(p. 2.). Positive effect on global state was determined for music therapy versus standard care
(medium term, 2 RCTs, n = 133, RR 0.38 95% confidence interval (Cl) 0.24 to 0.59, low-quality
evidence, number needed to treat for beneficial outcome NNTB 2, 95% CI 2 to 4). Medium-term
continuous data isolated good effects for music therapy on negative symptoms using the Scale
for the Assessment of Negative Symptoms (3 RCTs, n =177, SMD - 0.55 95% CI -0.87 to -0.24,

low-quality evidence). General mental state scores on the Positive and Negative Symptoms Scale
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were favorable for music therapy (2 RCTs, n = 159, SMD -0.97 95% CI -1.31 to -0.63, low-
quality evidence), as were average scores on the Brief Psychiatric Rating Scale (1 RCT, n =70,
SMD -1.25 95% CI -1.77 to -0.73, moderate-quality evidence). Medium-term average end scores
using the Global Assessment of Functioning showed no effect for music therapy on general
functioning (2 RCTs, n =118, SMD -0.19 CI -0.56 to 0.18, moderate-quality evidence).
However, Geretsegger et al. (2017) stated,

Positive effects for music therapy were found for both social functioning (Social

Disability Screening Schedule scores; 2 RCTs, n = 160, SMD -0.72 95% CI -1.04 to -

0.40), and quality of life (General Well-Being Schedule scores: 1 RCT, n =72, SMD

1.82 95% ClI 1.27 to 2.38, moderate-quality evidence). (p. 2)
For clinicians, music therapy may provide another avenue to enhance global outcomes in serious
and enduring mental disorders.

Conclusion

Counseling professionals practice in a period of transition and growth characterized by
the need to find evidence-based techniques to help clients. Research provides evidence of the
efficacy of both active and reactive music, either as a standalone treatment or as an adjunct to
other therapeutic modalities. The growing body of research lends credence to the creative
integration of music into the counseling practices. As neuroscience technology evolves,
“neurocounseling” (McHenry et al., 2014) will be able to improve counselors’ understanding of
the role of music in counseling.

Examination of neurobiological and clinical studies revealed complex mechanisms and

explained the physiological and therapeutic ways music impacts the brain to foster healing.
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Music exposes patients and clients to what Maratos et al. (2011) described as a “new aesthetic,
physical and relational experience” (p. 132). Clinical evidence also suggested that music can be
viewed as a low-cost, low-risk, and noninvasive adjunct to standard care to improve global state,
symptoms, and overall functioning of people with mental illness; music is also well accepted by
clients and patients (Gold et al., 2009).

Also, music in and of itself is culturally universal. Thus, caregivers may creatively
integrate music that is consistent with their clients’ culture and preference into their practices.
Given these findings, counseling professionals should encourage practitioners and educators to
integrate music more fully as a creative modality into their practices. Future research should
include further examination of the use of music with other DSM-5 mental health disorders not
included in this article. However, the low to moderate quality of evidence related to the disorders
examined highlighted here also implied the need for adequately powered clinical trials, better
defined interventions, and a focus on patient-centered outcomes.

The strength of such future endeavors will contribute to our understanding of the power
of music as a creative adjunctive modality in the counseling process with a variety of mental
health problems based on both the neuroscience and clinical evidence. Evidence to date implied
that the therapeutic use of music in counseling can be limited only by the creative acumen of

counselors.
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Abstract
At many accredited institutions, college students must maintain a 2.0 cumulative GPA or higher
to successfully matriculate at their academic institutions. Those who fall short of this threshold
are placed on academic probation, which can lead to academic suspension and ultimately,
attrition. The degree of ‘grit’ that students possess has often been explored in relation to
academic achievement. However, few researchers have explored the relationship between grit
and other factors that can influence college adjustment, such as students’ parents’ orientation
towards work and students’ personal views of life’s meaningfulness. The current study was
designed to determine whether students’ grit scores could be predicted based on their parents’

workaholism tendencies and the students’ meaning in life scores.

Keywords: grit, parent workaholism, meaning in life, academic probation
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Predicting Grit for College Students: The Impact of Parental Workaholism and

Students’ Meaning in Life on Academic Probation

National 6-year university graduation rates of 60% for students attending public schools
and 66% for those attending private institutions indicate that the college journey does not always
follow a predictable, straight-line trajectory to degree attainment (U.S. Department of Education,
National Center for Education Statistics, 2019). One factor that prevents many college students
from obtaining their diploma is a failure to maintain adequate academic marks. At accredited
institutions of higher learning, students must obtain at least a 2.0 cumulative grade point average
(GPA) to remain in good academic standing. Those who fall short of this demarcation point find
themselves on academic probation. Once placed on probation, students will not be able to
graduate unless they increase their GPA to a 2.0 minimum, regardless of the number of credits
they have previously accrued (American Public University System, 2020). As a result, students
placed on academic probation are particularly vulnerable to attrition.

Reasons for College Attrition

A number of researchers have examined why some students graduate and others fall
short. Common explanations for students’ failure to graduate include personal circumstances
such as finances and/or mental health concerns (Higher Education Standards Panel, 2017;
National Audit Office, 2007; Tertiary Education Quality and Standards Agency, 2017), poor
social fit, the stress of maintaining a heavy workload (Naylor et al., 2018), and feeling
underprepared for their coursework. These variety of reasons for failure establish the need for

institutions to identify the factors with which their student population struggles most, to develop
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targeted, successful interventions. As Reysen et al. (2019) stated, “Institutions of higher learning
from across the country continue to search for effective strategies to increase both recruitment
and retention” (p. 1).

Researchers have explored how students’ grit level influences their likelihood of
academic success (Palisoc et al., 2017). Such a focus may prove especially beneficial when
applied to the needs of vulnerable student populations. The purpose of this study was to explore
whether grit scores could be predicted for students on academic probation as a function of their
parents’ tendencies toward workaholism and students’ assessments of the meaning in life. If such
a relationship exists, it may inform higher educational administrators and staff of key
psychological variables to consider when designing interventions to assist students on their paths
towards successful graduation.

Grit

According to Dr. Angela Duckworth, a well-known psychologist from the University of
Pennsylvania who has made “grit” a household term, grit is one of the primary determinants of
educational success (Duckworth et al., 2007) and career outcomes (John & Srivastava, 1999).
Duckworth et al. (2007) defined grit as passion and perseverance for very long-term goals. More
specifically, if individuals are both enthusiastic and willing to invest significant time and effort
into their work, they are more likely to achieve their goals over time. By the same token, those
who lack grit may be weak in either passion or perseverance, which may prevent them from ever
accomplishing the goals that they have set for themselves (Duckworth et al., 2007). Additionally,
Duckworth et al. (2007) emphasized that a person finds success not because they are talented,

smart, or capable, but rather because they are gritty enough to pursue a meaningful goal that
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instills a feeling of passion which allows them to overcome any real or perceived obstacles on
the path to success.

In their seminal article, Duckworth et al. (2007) found that grit was a strong predictor of
whether or not an individual would graduate from a prestigious institution (e.g., West Point
military school) or win high stakes competitions (e.g., National Spelling Bee winners).
Researchers have also found a significant relationship between grit and graduating high school,
obtaining tenure at a job, achieving success in a sales position, and success in romantic
relationships (Eskreis-Winkler et al., 2014). Reysen et al. (2019) also described a significant
relationship between grit and academic metrics such as cumulative GPA and semester GPA for
college students.

In addition to observing that grit is related to academic success, researchers have also
found grit to relate to psychological characteristics and values. For example, Aswini and Deb
(2017) concluded that grit and meaningfulness were both strong predictors of success in graduate
school. More recently, Rutberg et al. (2020) found that grit was related to goal setting,
motivation, and meaningfulness. VVon Culin et al. (2014) noted that grittier individuals strive to
attain higher levels of well-being by engaging in tasks that help them find meaning in their lives
as opposed to a sense of gratification after completion of a goal. One related topic that has not
been addressed is the relationship between grit and parenting practices, specifically between
parents’ workaholism tendencies and their children’s levels of grit. The aim of the present study

was to fill this gap in the literature.
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Grit, Parenting, and College Students’ Success

Parents play a vital role in their child’s physical, psychological, and academic
development. As Hoghughi (1998) stated,

Parenting is probably the most important public health issue facing our society. It is the

single largest variable implicated in childhood illnesses and accidents; teenage pregnancy

and substance misuse; truancy, school disruption, and underachievement; child abuse;
unemployability; juvenile crime; and mental illness. These are serious in themselves but
are even more important as precursors of problems in adulthood and the next generation.

(p. 1545)

Additionally, a large body of research indicates that parents can influence their children’s
academic performance in various stages of development. For example, children who had parents
who were involved in their education performed better academically than children whose parents
were less involved (Hara & Burke, 1998; Hill & Craft, 2003; Marcon, 1999; Topor et al., 2010).
Also, parents’ attitudes about the importance of education can have a significant impact on their
children’s academic performance (Rimm-Kaufman et al., 2003), and parenting style is a
significant predictor of academic outcomes for college students (Zahed Zahedani et al., 2016).
Therefore, although college is a time when many students are experiencing newfound
independence from their nuclear family (Andreatta, 2012), their childhood experiences can
continue to impact their lives (Shaw et al., 2004) and their performance at the university level
(Yasmin & Kiani, 2015).

To date, no studies have examined the relationship between parent workaholism

tendences, children’s grit levels, and students’ meaning in life in a college population. Exploring
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this topic for students on academic probation, in particular, may allow researchers to better
understand the factors that predict grit and the subsequent academic success with which it is
reportedly inextricably linked.

Parents’ Workaholism Tendencies

More than 40 years ago, Oates (1971) coined the term “workaholism,” which appears
widely in career development literature. According to Robinson et al. (2001), approximately a
quarter to a third of workers in the United States are workaholics or work addicts, suggesting the
need for effective prevention and treatment. Robinson and Post (1997) explained that
workaholism is an individual characteristic referring to self-imposed demands, compulsive
overworking, an inability to regulate work habits, and an overindulgence in work to the
exclusion of most other life activities.

Although workaholism has previously been operationalized by researchers as the average
number of hours spent working over a one-week span (Mosier, 1983, as cited by Burke, 1999),
debate persists about how to operationally define workaholism and determine how it manifests in
specific occupations. For example, Selinger (2007) defined workaholism as engaging in job
demands compulsively, which often results in adverse effects in other areas of life, while
Schaufeli et al. (2008) described workaholism as a craving or desire to labor compulsively.
Further, Garson (2005) considered work engagement to be a coping strategy, one wherein
workaholics could escape into another realm for the purpose of reducing stress.

A growing body of research indicated that workaholism is related to poor psychological
and physical health (Andreassen et al., 2007; Burke & Matthiesen, 2004; Spence & Robbins,

1992). Findings also revealed that while workaholics attempt to relieve emotional suffering by
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overworking, they suffer some of the same symptoms as alcoholics (Haymon, 1993; Pietropinto,
1986; Robinson, 1998a, 1998b; Spence & Robbins, 1992; Spruell, 1987). If children of
workaholics live with problems similar to those of children of alcoholics, then children of
workaholics may experience similar mental or emotional problems.

Due to their overwhelming desire to choose work over other life activities and because
workaholics are willing to sacrifice personal relationships to derive satisfaction from work
(Porter, 2001), it is perhaps unsurprising that studies have revealed a negative relationship
between workaholism and relationship quality. According to Srivastava (2014), parental attitudes
and work patterns can influence a child’s subsequent susceptibility to workaholism. Many
workaholics originate from families whose parents encouraged high performance. Srivastava
went on to say that work addiction, like other addictions, can be passed from parent to child.

Evidence regarding the children of workaholics is scarce because according to Robinson
(1999), they present as having a profound work ethic, competitive spirit, social competence, and
success; that is, on the surface, they do not appear to be dealing with mental health issues.
However, Robinson (1998a, 1998b) suggested that children of workaholics carry private pain,
which they mask with the “best dressed” addiction of the century, parental workaholism. Further,
symptoms like resilience, over-responsibility, self-reliance, and difficulty asking for help
frequently mask feelings of low self-esteem, anxiety, and depression (Robinson, 1999).
Meaning in Life

Students’ meaning in life is their sense of life’s having a purpose or their willingness to
invest time and energy into the pursuit of important goals (Ryff & Singer, 1998). Frankl (1963)

wrote that searching for meaning is “the primary motivational force in man” (p. 121). Humans
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have an innate drive and desire to understand themselves and the world around them, and they
expend cognitive and behavioral energy to fulfill those desires (Epstein, 1985; Heine et al., 2006;
Janoff-Bulman, 1992; Ryff & Singer, 1998). Therefore, people experience the presence of
meaning when they comprehend themselves and the world, understand their unique fit in the
world, and identify what they are trying to accomplish in their lives (Steger & Shin, 2010).

According to Ebersole (1998), when participants wrote about a personally meaningful
event in their lives, the responses usually fell into categories such as involvement in
interpersonal relationships, self-improvement and understanding, and behaving in ways that were
congruent with their beliefs. Empirical researchers have consistently demonstrated that
perceiving life to be meaningful positively relates to well-being (Reker et al., 1987; Ryff, 1989;
Zika & Chamberlain, 1992).

Researchers have also studied this construct in relation to student development. For
example, findings indicated that students are more likely to put forth effort into activities that
they personally find meaningful; similarly, if students find tasks less meaningful, then they are
less likely to complete those tasks (Rutberg et al., 2020). For students on academic probation, it
is crucial that educators better understand any lack of motivation or perceived lack of
meaningfulness to create a better opportunity for academic success and, ultimately, graduation.

Purpose

The purpose of the present study was to examine whether parent workaholism tendencies

and students’ meaning in life scores could predict grit for undergraduate students on academic

probation. The following research questions and hypotheses guided this inquiry:
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RQ1: Does a combination of parent workaholism tendencies, presence of students’
meaning in life, and search for students’ meaning in life predict grit scores for
students on academic probation?

H1: Researchers will be able to successfully predict academic probation students’ grit
scores using the aforementioned variables.

RQ2: What percentage of parents of students on academic probation struggle with
workaholism tendencies?

H2: A high percentage of parents of students on academic probation struggle with
workaholism tendencies.

RQ3: What levels of grit and students’ meaning in life do students on academic probation
possess?

H3: Students on academic probation have low levels of grit and meaning in life.

RQ4: Do some households experience a higher level of workaholism tendencies than
others?

H4: Some households experience a higher level of workaholism tendencies than others.

To date, no researchers have examined the relationship between these variables for

students on academic probation or those in good academic standing. By exploring the
relationship between these factors, we aimed to fill a potentially important gap in the literature.
Method
Participants and Procedures
Using the G-Power program (Faul et al., 2009), we conducted an a-priori analysis in

order to estimate an appropriate sample size for the study. Based on an F-test with three
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predictors, analysis indicated the need for a minimum of 77 individuals. Next, we sent an email
to 576 students who were on academic probation and enrolled in an academic support course at a
large public Southern institution. These courses included EDHE 101: Academic Skills for
College (for freshmen on academic probation), EDHE 202: Fundamentals of Active Learning
(for students returning from academic suspension and dismissal), and EDHE 303: Academic
Skills for Transfer Students (for transfer students on academic probation).

The email contained both an information letter that described the study along with a link
to the survey. In order to ensure participants did not accidentally miss a response, we used a
forced choice format in Qualtrics. The instructions explained that students were not obligated to
participate, that the researchers did not anticipate any risks to taking these assessments, and that
participants could drop out at any time without penalty. To receive extra credit for their time,
participants could cut and paste a link at the end of the survey into a new web browser. This link
routed participants to a second survey that contained spots for their names and email addresses.

Two hundred forty-six participants responded to our call, resulting in a 42.71% response
rate. Of the 246 participants who initiated the survey, one dropped out early. Additionally, one
respondent identified as being 211 years old; these responses were not included in the data for
analysis. Of the remaining 99.2% (n = 244) of the original sample, all were at least 18 years of
age (M =22.12; SD = 3.17); 46.3% (n = 113) of the sample identified as female, 52.9% (n = 129)
as male, 0.4% (n = 1) as “other” (n=1), and 0.4% (n = 1) preferred not to reveal their gender.
Participants disclosed their ethnicity, and 0.8% (n = 2) reported having Alaskan Native/American

Indian heritage, 1.2% (n = 3) identified as Asian, 29.5% (n = 72) as Black/African American,
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5.3% (n = 13) as Hispanic/Latino, 59.4% (n = 145) as White, 1.6% (n = 4) responded “other,”
and 1.2% (n = 3) opted not to share.
Measures

Parent Workaholism Tendencies. Robinson and Carroll (1999) developed The Children
of Workaholics Screening Test, which contains 30 items. Respondents answer each question
according to a dichotomous no-yes framework, and the total of all yes scores provide a total
score between 1 and 30. Questions include items such as “Have you ever thought that one of
your parents worked too much?” Each item assesses an individual’s perception and attitude
towards their parents’ work habits. The higher the score on this assessment, the greater the
likelihood their parent struggled with workaholism tendencies. Robinson and Caroll (1999)
found this assessment to have high internal reliability. For the current study, we found o =.93.

Grit. Duckworth et al. (2007) created the 12-1tem Grit Scale to measure the grit
construct. When taking this assessment, participants report how much they agree with various
statements, including, “New ideas and projects sometimes distract me from previous ones.”.
Participants rate half of the responses on a scale from 5 (very much like me) to 1 (not like me at
all) and the other six items on a scale of 1 (not like me at all) to 5 (very much like me).
Participants then average their scores and divide by 12; final scores range from 1 to 5. A score of
1 indicates that participants lack grit, while 5 indicates that they are very gritty. Duckworth et al.
(2007) reported this instrument to have an internal consistency reliability of a = .85. For the
current study, we found o = .74.

Meaning in Life Questionnaire. We used the Meaning in Life Questionnaire (MLQ);

Steger et al., 2006) to measure students’ perceptions of how meaningful they viewed their lives
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to be. The MLQ contains two subscales, the Presence of Meaning subscale and the Search for
Meaning subscale. Strack (2007) found the instrument to have good internal consistency and
reliability. Examples from the Presence of Meaning subscale include “I understand my life’s
meaning” and “My life has a clear sense of purpose,” while the Search for Meaning subscale
includes “I am looking for something that makes my life feel meaningful” and “I am always
looking to find my life’s purpose.” We found the MLQ to have a good internal consistency
reliability of a = .85 for the Presence of Meaning subscale and o = .86 for the Search for
Meaning subscale.
Data Analysis

We conducted all statistical analyses using IBM SPSS Statistics for Windows, version
25.0. These analyses included a multiple linear regression and an independent samples t-test. For
each research question, we explored the interrelationships among factors of grit, parent
workaholism tendencies, and students’ meaning in life. We also calculated the percentage of
academic probation students who reported perceiving their parents as having workaholism
tendencies and which types of households experienced greater levels of parental workaholism
tendencies than others. Knowing more about the parental work patterns of college students may
provide researchers with an opportunity to learn more about the students themselves—in this
case, college students on academic probation.

Results

First, we confirmed that assumptions for linearity and homoscedasticity were met, and

that no multicollinearity was apparent. For Research Question 1, a multiple linear regression

analysis determined whether parent workaholism tendencies and students’ life meaningfulness
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could predict grit scores. These factors successfully predicted grit, with F (3, 240) = 28.97, p
<.001., r =.52. Table 1 illustrates these results.
Table 1

Regression Predicting Grit

Variable B SE t p
Parental workaholism -.003 .00 -.79 428
Presence of meaning .04 .00 8.31 .000
Search for meaning -.01 01 -3.16 .002

This analysis revealed that approximately 27% of the variance may be explained by the
combination of these variables, although due to the skew of the dependent variable, the model is
underpredicting between 50% and 70% of the probabilities. Overall, parents’ workaholism
scores did not appear to predict grit scores. However, an increase in the presence of students’ life
meaningfulness predicted increased grit scores, and greater searching for students’ life
meaningfulness scores predicted decreased grit. Table 2 displays correlations, means, and
standard deviations.

Table 2

Means (Standard Deviation) and Correlations Between Assessed Variables

Variable Grit Parental Presence of Search for
workaholism meaning meaning
Grit - - - -
Parental workaholism -16** -- - --
Presence of meaning A48** -.20%* - --
Search for meaning - 19** .09 -.02
Mean 3.19 7.15 22.57 24.34
SD 0.55 7.05 6.91 6.72
**p<.01
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For Research Question 2, we explored the rates of workaholism tendencies in parents of
probation students. Robinson and Carroll (1999) stated that the higher the score on the Children
of Workaholic’s Screening Test, the more likely a respondent’s parent is a workaholic. In
alignment with this criterion, results revealed that the parents of students on academic probation
scored low on parental workaholism tendencies (M = 7.17).

For Research Question 3, results indicated that students in this sample reported having
moderate levels of grit themselves (M = 3.19), as well as moderate levels of presence of life
meaningfulness (M = 22.57) and search for life meaningfulness (M = 24.34).

For the final research question, an independent samples t-test supported exploration of
whether parents of students on probation were significantly more likely to be workaholics in
dual-parent households than single-parent homes. The t-test was significant, t (234) = 2.063, p <.
05, and dual-parent households (M = 8.08, SD = 7.05) had higher rates of parent workaholism
tendencies than single-parent households (M = 6.21, SD = 6.68).

Discussion

Grit is a crucial factor in predicting undergraduate graduation rates (Duckworth et al.,
2007). As a result, this study was an attempt to determine whether three factors: (a) having
workaholic parents, (b) the presence of meaningfulness in students’ lives, and (c) the search for
meaning in students’ lives, could predict grit scores for students’ on academic probation. Having
a better understanding of the factors that contribute to grit could allow for more targeted
interventions to improve upon these variables, supporting the development of grittier students

and increased graduation rates.
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Using two of these variables, we were able to predict grit for undergraduate students on
academic probation. The third factor, parents’ workaholism, did not predict grit. Further,
students’ higher meaning in life scores predicted more grit, and lower searching for meaning in
life scores predicted higher grit. These findings suggest that students who report having a high
presence of meaningfulness in their lives are likely to be grittier than their counterparts who find
themselves still searching for life’s meaning.

Given the direction of these findings, it appears possible that targeted interventions
intended to reduce students’ search for meaningfulness and lead them to a point where their lives
are meaningful could in turn improve grit and lead to higher graduation rates. This intervention
may take the form, for example, of targeted career and/or mental health counseling interventions
for students who feel as though they are still searching for meaning in their lives.

Frustratingly, we cannot make clear recommendations about how to directly improve
students’ grit scores. Fortuitously, however, given the results reported here, any number of
indirect pathways may be available to improve grit by helping students end their search for life’s
meaningfulness and begin work toward actually achieving it. Several plausible options include
making sure that students are enthusiastic about their major areas of study, inviting students to
get involved in social and educational opportunities at their institutions, and helping students set
meaningful, intrinsically motivating goals. Although such recommendations are certainly
positive steps on their own merits, it is possible that they could also simultaneously reduce
students’ search for meaningfulness, increase students’ life meaningfulness, and ultimately lead

to higher grit scores.
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Limitations and Recommendations for Future Research

Several limitations impacted this study. First, this study took place at a public university
in the Southern United States. Key characteristics of this institution may not apply to other
universities and therefore limit the generalizability of the results. Additionally, this study
involved voluntary participation. Students who chose to participate may have had qualities that
differentiated them from those who chose not to participate in the study. Finally, the students
who participated in the study were on academic probation at the time of their participation. It is
possible that different outcomes may be associated with students who were not on academic
probation.

For future research, one recommendation is to determine whether decreasing students’
search for meaningfulness scores and increasing their feelings of meaningfulness scores can, in
fact, increase grit scores. Researchers may determine what concrete steps can be taken to help
students achieve these aims. In addition, although dual-parent households reported higher
workaholism levels than single-parent households, overall, the workaholism rates for parents of
students on academic probation were low. Although workaholism itself is certainly negative, it is
possible that parents who are workaholics might model some positive behaviors related to
academic success for their children, subsequently improving their children’s success. Another
avenue for future research is to determine whether workaholism rates in parents of children who
are not on academic probation differ from those who are.

Implications for Counselors
College counselors can provide a safe, supportive environment for students to explore the

key underlying factors that make their lives meaningful. To facilitate this process, counselors
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might administer the Meaning in Life Questionnaire (Steger et al., 2006) and then explore the
areas in which students expressed dissatisfaction. Next steps would include setting goals to
increase satisfaction in those areas, and regularly measuring how close students are to reaching
those goals. Additionally, counselors can provide students with the opportunity to take helpful
career assessments, so that students can learn more about their own personality and career
interests. In addition to assisting them in choosing a specific major, these actions might increase
their meaning in life scores.

Counselors may also explore any other mental health concerns that students experience,
potentially impacting their ability to experience higher levels of life meaningfulness. For
example, if a student is struggling with depression, the counselor may help them explore how
mood impacts their academic and career development. Counselors may also connect students
with other key campus resources, such as the campus psychiatrist, in a holistic approach to
helping students reach their academic and career goals.

Conclusion

Overall, helping students end the search for meaningfulness in their lives and actually
achieve it may improve their grit scores. Given the well-known relationship between grit and
academic success (including graduation rates), this goal is worthwhile on its own. However,
because of the difficulty of identifying factors that can directly influence grit scores, we propose
an additional counseling intervention. After identifying the factors that predict grit, counselors
and students should work together toward improving those aspects of students’ lives, thus

improving their general level of life satisfaction as well as their academic prospects.
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Abstract
During adolescence, females experience a decline in self-esteem and may meet with significant
challenges to their mental health and wellbeing. High rates of social media usage can cause
additional challenges to their self-esteem in the form of cyberbullying and body image. School
counselors, whose roles are to ensure students' academic, social/emotional, and career needs are
being met, can help adolescent females feel connected and promote positive self-esteem through
small groups. This article outlines the proposal for a nine-session, psychoeducational small group
counseling program for middle school counselors to use with adolescent females struggling with
low self-esteem. This article addresses additional considerations related to COVID-19 and

setting up the small group.

Keywords: self-esteem, adolescent females, technology, small group counseling,

school counselors
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Be YOUnique: A Tech-Savvy Self-Esteem Group for Adolescent Females

Positive self-esteem in middle school-aged girls is crucial to their future well-being. Self-
esteem, which refers to how individuals view themselves, is an integral aspect of mental health
(Ngo et al., 2020). Self-esteem is more a continual process, fluctuating between periods of highs
and lows, than a static state of mind. Positive self-esteem is a core aspect of being mentally well,
and robust self-esteem protects against and combats threats to mental health. Without
intervention, self-esteem among adolescent females can decline, and the resulting negative
effects on mental well-being may include depression and high-risk behaviors (Veselska et al.,
2009). Self-esteem begins to decline at age 11 in girls as they transition from elementary school
to middle school and undergo cognitive and physical changes (Biro et al., 2006; Prabhu &
D’Cunha, 2018). Furthermore, self-esteem is more unstable during early adolescence than later
in life (Ngo et al., 2020). Focusing on self-esteem at the middle school age, especially in
adolescent females, is necessary to preemptively address the negative effects of low self-esteem.

Self-Esteem and Social Media Among Female Adolescents

Self-esteem among adolescent females correlates with feelings of social connectedness
(Wu et al., 2016). High levels of social connectedness help combat high-risk behaviors and
contribute to positive mental health (Jose et al., 2012; Wu et al.; 2016). High self-esteem and
social connectedness can also lead to higher academic achievement, positive coping skills, and
better relationships with peers (Biro et al., 2006; Ngo et al., 2020; Preeti et al., 2016). Low levels
of social connectedness negatively impact self-esteem. Low self-esteem in girls leads to more
internalizing behaviors, such as withdrawing from others, feeling nervous, or having trouble

concentrating (Ngo et al., 2020; Preeti et al., 2016; Veselska et al., 2009). These behaviors may
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lead to diagnoses of depression, anxiety, self-harm, or suicidal ideation (Biro et al., 2006; Ngo et
al., 2020; Veselska et al., 2009). Low self-esteem also correlates with risky behaviors, such as
engaging in sexual intercourse at a young age and without protection, substance abuse, and other
delinquent behaviors (Biro et al., 2006; Ngo et al., 2020). Building positive self-esteem is
necessary to combat these behaviors.

To properly address self-esteem issues among female adolescents, it is necessary to
address their use of social media and technology. The majority of youth report daily internet use,
and many use social media an average of two hours each day (James et al., 2017; Madden et al.,
2013; Woods & Scott, 2016). These figures indicate a new mode of socialization, wherein
adolescents have moved from a physical to a digital platform to build connections with each
other (Bers, 2012; Koltz & Tarabochia, 2014; Wu et al., 2016).

Adolescent girls in the United States use social media at higher rates than boys of the
same age (Anderson & Jiang, 2018; Rideout & Robb, 2020). Because girls use social media so
extensively, they are susceptible to the negative effects of improper social media use (Booker et
al., 2018). With this increased use of technology and social media, adolescents face added
pressures as they confront the unique challenges of digital socialization (Stengard & Appelgvist-
Schmidlechner, 2010).

In some cases, social media and technology use can positively affect self-esteem. When
used appropriately, social media can improve adolescents' self-esteem by providing a space to
promote emotional support and belongingness and reduce anxiety (Best et al., 2014; Quinn &
Oldmeadow, 2012). Adolescents who have difficulty expressing themselves in person or feeling

connected with peers can use social media to build socialization skills that translate to face-to-
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face interactions and promote positive self-esteem (Best et al., 2012; Kircaburun et al., 2018; Wu
et al., 2016). Adolescents who use social media in a healthy way are able to engage in self-
disclosure and find emotional support from their peers (Best et al., 2014; Quinn & Oldmeadow,
2012; Valaitas, 2005).

Social media also has the potential to harm adolescent females’ self-esteem. Students
who are already suffering low self-esteem are more likely to demonstrate problematic social
media use (Andreassen et al., 2017; Kircaburun et al., 2018). Problematic social media can cause
mood changes and social media dependency (Béanyai et al., 2017), which can lead to even lower
levels of self-esteem. Adolescents who become dependent on social media to build positive self-
esteem may experience the opposite effect when those expectations are not met (Forest & Wood,
2012; Patchin & Hinduja, 2010).

Constant social media use can also cause sleep disturbances and put adolescents under
continuous pressure to be sociable, both of which contribute to low self-esteem levels (Woods &
Scott, 2016). Additionally, social media use can also have a negative effect on body image. The
use of filters and other image editing programs can create an unrealistic ideal that can cause
young girls to feel self-conscious and decrease their levels of self-esteem (Adams et al., 2020;
Prabhu & D’Cunha, 2018). Girls are also likely to use social media to compare themselves to
others and seek feedback from peers (Nesi & Prinstein, 2015). Self-esteem can be negatively
impacted if that feedback is not positive. Furthermore, adolescents who are dependent on social
media may create dissonance between their online and real-life personae, leading to feelings of

loneliness, which then negatively impact self-esteem (Wu et al., 2016).
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Because social media, when used in a problematic manner, has the potential to have a
negative influence on adolescent girls’ self-esteem, it is vital not only to understand the effects of
social media use but also to enact interventions to show adolescents’ how to use social media in
a healthy way, especially as society becomes increasingly technology based (Best et al., 2014;
James et al., 2017; Qureshi et al., 2015; Wu et al., 2016).

Small Group Therapy in Schools

Offering support for adolescent females in a small group format would allow school
counselors to reach more students, and it would establish a space for students to connect with
their peers and work together toward building higher self-esteem (Gray et al., 2018; Swank &
Shin, 2015). Because social media is a central feature of adolescence for many females, the small
group work should incorporate technological features as well. Acknowledging the ways
adolescents use social media and technology by infusing elements of those digital platforms may
allow counselors to meet students where they are and instill healthy technology habits that focus
on the positive uses of social media and thereby build self-esteem (Bers, 2012; Casares &
Binkley, 2021; James et al., 2017).

Several practitioners have developed self-esteem small group programs for use in middle
school settings, and outcomes indicated positive impact on adolescent development. Swank et al.
(2015) created a gardening group for increasing females’ self-esteem in the school setting, and
Casares and Binkley (2021) created a social media intervention for adolescent females. However,
examples of group interventions that applied the concepts together over time (i.e., positive
technology and social media use, self-esteem, and adolescent females in the school setting) are

limited.
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It is appropriate for school counselors to address both self-esteem and social media use as
they pertain to the American School Counselor Association’s (ASCA, 2019) three domains:
social/emotional, academic, and career. While self-esteem is primarily a social/emotional issue,
it influences academic performance as well (Taylor & Montgomery, 2007). Previous findings
indicated that self-esteem is an indicator of future career maturity (Creed & Patton, 2003), and
appropriate social media use is an important skill for students to develop, for example, because
inappropriate posts may jeopardize future career opportunities.

Incorporating aspects of social media and technology use into the school counseling
program also allows school counselors to connect with students in a meaningful way by working
within the current socialization dynamics of the students (Casares & Binkley, 2021). For
example, Koltz and Tarabochia (2014) demonstrated that social media can be a powerful tool in
counseling sessions, as its inclusion acknowledges the current arena in which adolescents
communicate with each other. Casares and Binkley (2021) concluded that social media can be
used in a small group setting within the school to address idealized images.

Be YOUnique

These findings imply that infusing elements of social media and technology into a small
group to address self-esteem might be a useful tool to help counselors culturally connect with the
group and teach the members how to use a potentially influential tool to continue building their
self-esteem beyond the group. Because of the limited number of interventions that include
technology and social media in female adolescent small groups related to addressing self-esteem,
we created the Be YOUnique group. This nine-session program incorporates technology and

social media interventions to help adolescent youth positively build upon their self-esteem.
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The theoretical foundations that inspired the use of small group work to address self-
esteem in middle school-aged girls were cognitive behavioral therapy (CBT) and narrative
therapy (NT). CBT is an effective intervention for low self-esteem as it provides clients with the
tools to change negative thinking into positive thinking (McManus et al., 2009; Taylor &
Montgomery, 2007). Furthermore, CBT teaches long-terms skills that students can use
throughout their lives to manage their self-esteem (Taylor & Montgomery, 2007).

NT has also been shown to be an effective approach in the group setting and with
adolescents (Ricks et al., 2014). At its most basic, NT aims to help an individual reauthor their
own narrative to construct a more positive story for themself (White & Epston, 1990). In NT,
counselors work with clients to externalize their problems and emphasize unrecognized strengths
(Qureshi et al., 2015). A NT approach is applicable to a small group inspired by technology and
social media use because digital identities are an extension of each person’s perceived self.
Taking inspiration from a digital platform with which adolescents are already familiar may help
them develop the skill of therapeutic storytelling in which they may be able to see themselves in
a new perspective (Sawyer & Willis, 2011). Applying NT techniques may help participants in
the small group learn how to externalize negative messages they may receive online, embrace
their own strengths, and construct positive self-narratives that promote self-esteem.

Rationale

Living in the age of COVID-19 has shown the world the value of technology and social
media. While in-person contact was limited, people expanded online means of connecting with
others. Adolescents were stripped of their access to in-person communication with peers as the

overwhelming majority of students in the United States transitioned to remote learning
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(McElrath, 2020). Without physical connectedness with peers, adolescents fulfilled their need to
socialize through social media and technology with an increase in usage during the pandemic
(Drouin et al., 2020).

Social media and technology are powerful tools for adolescents to connect with one
another and develop socialization skills, but when used inappropriately, can have negative, long-
term effects on self-esteem. Therefore, we propose a psychoeducational small group with the
goal of helping adolescent females use social media in a positive way that builds self-esteem.
Although we acknowledge self-esteem is an issue that boys struggle with as well (and could
benefit from a similar group proposal), in the present group proposal, we focus on working with
adolescent females.

Group Logistics

The Be YOUnique small group is a closed, theoretical psychoeducational group that
empowers adolescent females to gain confidence and develop positive self-esteem. During the
group, students will hear experiences from their classmates that will help them feel connected to
other group members. Group members will participate in activities to encourage them to identify
positive qualities about themselves, practice positive affirmations, and determine what aspects of
their life contribute to their low or high self-esteem. The small group will accommodate six to 10
adolescent females in middle school. The group meets weekly for nine weeks and for the length
of one class period. We intend the group to be conducted in person; however, minor adjustments
can be made for the group to be completed via an online platform. Group members will have
access to art materials (i.e., paper, pens, post-its, markers, and related supplies) during each

group session.
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Recruitment of initial members will take place via recommendations from teachers who
identify students who may be experiencing low self-esteem and self-referrals prompted by
advertisements for the group (e.g., flyers posted around the school and in the main office). The
flyers and information to teachers will contain a brief description of the group, meeting time,
number of sessions, and eligibility criteria. Once potential group members have been identified,
they will meet with the school counselor, who will provide them with an informed consent
document for the student and caregiver to complete and return before the group begins.

To determine the group’s effectiveness, the school counselor (group leader) will utilize a
weekly check-in and an overall pre- and post-assessment tool. This tool will be a questionnaire
adapted from Schiraldi’s (2001) Self-Esteem Workbook. Group members will complete the
questionnaire during the first and last group sessions. The group members will rate statements
from O (I do not believe it at all) to 10 (I completely believe it). The statements will relate to how
they feel about their self-esteem and body image, such as “I believe in myself” and “I am happy
to be me.”

The students will also rate their overall self-esteem and respond to an open-ended
question about what it would take for them to improve their self-esteem overall score. During the
post-assessment, students will respond to the same questions. Additionally, group members will
respond to an open-ended question about their experience of the group. Collectively, these
responses will help the school counselor leader to determine effectiveness of group interventions

on self-esteem and the members’ perspectives on the group overall.
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Group Curriculum
Week 1: Introduction and Group Norms

The first group meeting focuses on group member introductions, the informed consent
process, and setting group norms. At the beginning of the session, the school counselor will
explain the informed consent process, confidentiality, and its limits. Next, the group members
will complete the pre-assessment tool. Then, the group members and leader will create a list of
group norms and discuss individual and collective group goals. Group norms will include
confidentiality and its limitations, the provision that members will not post information about the
group on social media platforms, guidelines for being respectful to self and others, and
encouragement to come to group prepared and willing to share. As part of the trust building
process, the group leader can encourage members to create their own norms for their group. To
integrate technology into the session, group members will complete a self-esteem Facebook
page. A blank Facebook page template can be found on the Ditch That Textbook website (Miller,
2023). Group members will end the session by completing the following statements: “I’m
looking forwardto  in our group sessions” or “One goal that I have for myself in this group
s
Week 2: Positive Self-Thoughts

The second session centers on learning about negative self-talk, reframing negative self-
talk, and increasing positive self-talk. To facilitate this goal, students will create a list of positive
affirmations by completing the worksheet titled, “My Thought Replacement Playlist” (Teachers

Pay Teachers, 2019). To process the activity, the school counselor group leader will provide the

prompt, “In this moment, what is something you want to tell yourself?”
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Week 3: Charging Your Self-Esteem

In the third session, group members will discuss the effects of positive and negative self-
esteem. Students will identify what increases and decreases their self-esteem with the goal of
identifying coping strategies. During the first part of the session, the group leader educates the
group members about positive and negative self-esteem. Next, the leader introduces examples of
coping skills, and group members will complete the “Self-Esteem Battery” (see Appendix A). To
process the activity, the school counselor group leader will ask members to complete the
sentence, “Before  depleted my self-esteem battery, now _____ fills my self-esteem battery.”
Week 4: Positive Qualities of Self

Week 4 emphasizes identifying group members’ positive qualities. During the session,
the leader will incorporate a feelings chart, art supplies, and a Twitter post template
(Witherspoon, n.d.). The group leader begins by describing positive qualities. Members will
brainstorm positive qualities they see within themselves and others. Group leaders will pass
around some blank Twitter posts. Students will write their names at the top and #1AM____in
the message area and fill in the blank with a positive quality about themselves (e.g.,
#IAMSmart). The leader will encourage students to include parts of their identities that are
important to them in this activity, for example, #1AMBlack, #lAMGay,
#IAMinasingleparentfamily.

Then, group members play a game like musical chairs; while a song plays, members pass
their Twitter posts around the circle. When the music stops, each member writes something kind
about the person whose post they are holding. Students write @(name of group member)

#YouAre and write a few positive qualities about the group member whose paper they
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received. To end the session, the school counselors will go around the room and ask students to
complete the sentence, “Before I used social media to post _ ; now I could use social media to
post .
Week 5: Body Positivity

In Session 5, the objective is to work toward excising the negativity from group
members’ self-image. Students will engage in an activity called Filter the Negativity. Students
will bring a picture of themselves, then make and put a filter (in the style of an Instagram or
digital photo filter) on it by drawing with a marker on a page protector (provided by the group
leader). Students will be asked to create filters that illustrate something they like about
themselves that someone would not know just by looking at them. A processing question for the
end of the session related to increasing their self-esteem will be, “Before I used filtersto |
now I use filters to ”
Week 6: Reflection of Self

In Session 6, group members reflect on the strengths, future goals, and positive qualities
that others see in them. To accomplish the week’s objective, students will engage in writing from
prompts found in the Journal Buddies website (Shoenberg, 2012). Students will choose one of
the writing prompts from the list and write for about 10 to 15 minutes. When students have
completed this prompt, the group members will encourage students to share what led them to
choose their prompt and what they wrote down.

The last half of the group session will be spent writing a letter to a person in their life

who has helped build their self-esteem. These people might be classmates, family members, or

friends. Students can finish their letters at home if they do not finish during the session. It is up
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to the student what they would like to do with their letters; they might mail the letter to the
person, keep the letter, throw the letter away, or give it to the group leader to keep. To process
the group session, group leaders will ask students, “What emotions came up for you as you were
writing?”” The group leader may also invite students to think about how they could use writing as
a form of coping and using their notes app on their phone as a place to write their thoughts and
feelings.
Week 7: Cyberbullying

Week 7 focuses on members identifying and blocking negative comments. Group
members will talk about negative experiences they have had online and what they can do in the
future to combat cyberbullying. Students will be placed into dyads and will work with their
partner to think of a solution to the scenario provided within a Block, Delete, Repeat format.
When all groups are ready, members will come back together as a group to discuss each of the
scenarios and the solutions they generated. It may be helpful for the group leader to begin the
group discussion with an example scenario and outcome solution. Students will be encouraged to
report bullying, especially if someone is being threatened or harmed. At the end of the session,
students will ask students to complete the sentence, “Knowing how to handle negative comments
makes me feel  because ”
Week 8: Self-Care

Week 8 focuses on identifying coping strategies. To accomplish the week’s objective,
students will complete the App Store (see Appendix B) worksheet and Self-Care assessment
(Therapist Aid, 2018). The group leader could also administer an assessment such as the

Indivisible Self Evidence Based Model of Wellness (Myers & Sweeney, 2004), which rates
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levels of self-care in each of the five selves: creative, coping, essential, social, and physical.
Students will discuss the areas in which they scored highest and the areas in which they might
improve. Then, students will be given the App Store worksheet where they can write or draw
self-care techniques and activities that they want to incorporate into their lives. To end the
session, the group leader will ask students to complete the sentences, “When I am feeling sad, |
can " and “Self-care is important because .
Week 9: Closing

For the last group session, the group completes a closing activity and wrap-up use of
technology in a positive way. Group members will reflect on what they learned over the course
of the group. They will complete this objective by writing a blog post using a blank template
from the website Powered with Technology (Witherspoon, n.d.). Students will act as though they
are writing a post to other students in the world who are struggling with self-esteem and will
share their advice on how to improve their self-esteem. Group members will be encouraged to be
creative with this assignment by titling their blog and their post. The group will discuss what
everyone wrote when they are done. To end the group, group leaders will ask students to share
their answers to the questions, “What can you take away from this group to remind yourself that
you are YOUnique?” and “What did you like most about this group?” The group members will
complete the post-assessment tool and discuss their experiences of the group overall.

Conclusion

This article outlined a nine-week, small group psychoeducational curriculum for school

counselors to use with female adolescents. The overall goal of the Be YOUnique self-esteem

small group experience is to provide adolescent females with a supportive environment where
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they can build positive self-esteem alongside their peers and through the incorporation of
positive technology metaphors and activities. Previous researchers have established that self-
esteem begins to decline for females during the transition from elementary to middle school and
the onset of puberty. Persistent low self-esteem is a predictor of risky behaviors in the future. To
prevent such events and harm to young women, this small group therapy focuses on building a
variety of resources and methods to help girls strengthen their self-esteem and develop healthy
ways of connecting socially.

Because this program is still in the proposal stage, further investigation is needed to
support and refine its content and develop a means to monitor effectiveness. Also, the guidelines
for behavior in the group must incorporate the important ethical consideration of confidentiality
and its limits (ASCA, 2022). For instance, group members will keep the contents of the group
discussion away from social media platforms. Despite the need for further refinement, each
session of this small group contains an activity that asks the members to reflect on themselves,
share with others, and create a toolkit of techniques to maintain a positive self-esteem in the

hopes of remediating and preventing harm to girls in middle school and beyond.

Volume 45, Number 1 Page 118



The Alabama Counseling Association Journal 2023

References
American School Counselor Association. (2019). The ASCA national model: A framework for
school counseling programs (4% ed.). Author.
American School Counselor Association. (2022). Ethical standards for school counselors.

https://www.schoolcounselor.org/getmedia/44f30280-ffe8-4b41-9ad8-

15909c3d164/EthicalStandards.pdf

Adams, E. A., Kurtz-Costes, B., Hoffman, A. J., Volpe, V. V., & Rowley, S. J. (2020).

Longitudinal relations between skin tone and self-esteem in African American girls.

Developmental Psychology, 56(12), 2322-2330. https://doi.org/10.1037/dev0001123.supp
Anderson, M., & Jiang, J. (2018, May 31). Teens, social media & technology 2018. Pew

Research Center. https://www.pewresearch.org/internet/2018/05/31/teens-social-media-

technology-2018/

Andreassen, C. S., Pallesen, S., & Griffiths, M. D. (2017). The relationship between addictive
use of social media, narcissism, and self-esteem: Findings from a large national survey.

Addictive Behaviors, 64, 287-293. https://doi.org/10.1016/j.addbeh.2016.03.006

Banyai, F., Zsila, A., Kiraly, O., Maraz, A., Elekes, Z., Griffiths, M. D., Andreassen, C. S., &
Demetrovics, Z. (2017). Problematic social media use: Results from a large-scale
nationally representative adolescent sample. PLoS ONE, 12(1), e0169839.

https://doi.org/10.1371/journal.pone.0169839

Bers, M. U. (2012). Designing digital experiences for positive youth development from playpen

to playground. Oxford University Press.

Volume 45, Number 1 Page 119


https://www.schoolcounselor.org/getmedia/44f30280-ffe8-4b41-9ad8-f15909c3d164/EthicalStandards.pdf
https://www.schoolcounselor.org/getmedia/44f30280-ffe8-4b41-9ad8-f15909c3d164/EthicalStandards.pdf
https://doi.org/10.1037/dev0001123.supp
https://www.pewresearch.org/internet/2018/05/31/teens-social-media-technology-2018/
https://www.pewresearch.org/internet/2018/05/31/teens-social-media-technology-2018/
https://doi.org/10.1016/j.addbeh.2016.03.006
https://doi.org/10.1371/journal.pone.0169839

The Alabama Counseling Association Journal 2023

Best, P., Manktelow, R., & Taylor, B. (2014). Online communication, social media and
adolescent wellbeing: A systematic narrative review. Children and Youth Services

Review, 41, 27-36. https://doi.org/10.1016/j.childyouth.2014.03.001

Biro, F. M., Striegel-Moore, R. H., Franko, D. L., Padgett, J., & Bean, J. A. (2006). Self-esteem
in adolescent females. Journal of Adolescent Health, 39(4). 501-507.

https://doi.org/10.1016/j.jadohealth.2006.03.010

Booker, C. L., Kelly, Y. J., & Sacker, A. (2018). Gender differences in the associations between
age trends of social media interaction and well-being among 10-15 year olds in the UK.

BMC Public Health, 18. https://doi.org/10.1186/s12889-018-5220-4

Casares, D. R., & Binkley, E. E. (2021). An unfiltered look at idealized images: A social media
intervention for adolescent girls. Journal of Creativity in Mental Health, 15(4).

https://doi.org/10.1080/15401383.2021.1892556

Creed, P. A., & Patton, W. (2003). Predicting two components of career maturity in school based
adolescents. Journal of Career Development, 29(4), 277-290.

https://doi.org/10.1177/089484530302900405

Drouin, M., McDaniel, B. T., Pater, J., & Toscos, T. (2020). How parents and their children used
social media and technology at the beginning of the COVID-19 pandemic and
associations with anxiety. Cyberpsychology, Behavior, and Social Networking, 23(11),

727-736. https://doi.org/10.1089/cyber.2020.0284

Forest, A. L., & Wood, J. V. (2012). When social networking is not working: Individuals with
low self-esteem recognize but do not reap the benefits of self-disclosure on Facebook.

Psychological Science, 23(3), 295-302. https://doi.org/10.1177/0956797611429709

Volume 45, Number 1 Page 120


https://doi.org/10.1016/j.childyouth.2014.03.001
https://psycnet.apa.org/doi/10.1016/j.jadohealth.2006.03.010
https://doi.org/10.1186/s12889-018-5220-4
https://doi.org/10.1080/15401383.2021.1892556
https://doi.org/10.1177/089484530302900405
https://doi.org/10.1089/cyber.2020.0284
https://doi.org/10.1177/0956797611429709

The Alabama Counseling Association Journal 2023

Gray, T. M., & Rubel, D. (2016). “Sticking together”: The adolescent experience of the cohesion
process in rural school counseling groups. The Journal for Specialists in Group Work

43(1). 35-36. https://doi.org/10.1080/01933922.2017.1370049

James, C., Davis, K., Charmaraman, L., Konrath, S., Slovak, P., Weinstein, E., & Yarosh, L.
(2017). Digital life and youth well-being, social connectedness, empathy, and narcissism.

Pediatrics, 140. https://doi.org/10.1542/peds.2016-1758F

Jose, P. E., Ryan, N., & Pryor, J. (2012). Does social connectedness promote a greater sense of
well-being in adolescence over time? Journal of Research on Adolescence, 22(2), 235-

251. https://doi.org/10.1111/j.1532-7795.2012.00783.X

Kircaburun, K., Kokkinos, C. M., Demetrovis, Z., Kiraly, O., Griffiths, M. D., & Colak, T. S.
(2018). Problematic online behaviors among adolescents and emerging adults:
Associations between cyberbullying perpetration, problematic social media use, and
psychosocial factors. International Journal of Mental Health Addiction, 17, 891-908.

https://doi.org/10.1007/s11469-018-9894-8

Koltz, R., & Tarabochia, D. S. (2014). Technology: Using it as a means to creatively connect
with adolescents. Journal of Creativity in Mental Health, 9(3), 380-398.

https://doi.org/10.1080/15401383.2014.899481

Madden, M., Lenhart, A., Duggan, M., Cortesi, S. & Gasser, U. (2013). Teens and technology

2013. Pew Research Center. http://www.pewinternet.org/Reports/2013/Teens-an-

Tech.aspx.

Volume 45, Number 1 Page 121


https://doi.org/10.1080/01933922.2017.1370049
https://doi.org/10.1542/peds.2016-1758F
https://doi.org/10.1111/j.1532-7795.2012.00783.x
https://doi.org/10.1007/s11469-018-9894-8
https://doi.org/10.1080/15401383.2014.899481
http://www.pewinternet.org/Reports/2013/Teens-an-Tech.aspx
http://www.pewinternet.org/Reports/2013/Teens-an-Tech.aspx

The Alabama Counseling Association Journal 2023

McElrath, K. (2020, August 26). Nearly 93% of households with school-age children report
some form of distance learning during COVID-19. United States Census Bureau.

https://www.census.gov/library/stories/2020/08/schooling-during-the-covid-19-

pandemic.html

McManus, F., Waite, P., & Shafran, R. (2009). Cognitive-behavior therapy for low self-esteem:
A case example. Cognitive and Behavioral Practice, 16(3), 266-275.

https://doi.org/10.1016/j.cbpra.2008.12.007

Miller, M. (2023). Ditch that textbook: 14 social media-inspired Google slides templates.

https://ditchthattextbook.com/social-media-templates

Myers, J. E., & Sweeney, T. J. (2004). The indivisible self: An evidence-based model of
wellness. Journal of Individual Psychology, 60(3), 234-245.

https://core.ac.uk/download/pdf/149232976.pdf

Nesi, J., & Prinstein, M. J. (2015). Using social media for social comparison and feedback-
seeking: Gender and popularity moderate associations with depressive symptoms.

Journal of Abnormal Child Psychology, 43, 1427-1438. https://doi.org/10.1007/s/10802-

015-0020-0
Ngo, H., VanderLaan, D. P., & Aitken, M. (2020). Self-esteem, symptom severity, and treatment
response in adolescents with internalizing problems. Journal of Affective Disorders

273(1). 183-191. https://doi.org/10.1016/j.jad.2020.04.045

Patchin, J. W., & Hinduja, S. (2010). Cyberbullying and self-esteem. Journal of School Health,

80(12), 614-621. https://doi.org/10.1111/].1746-1561.2010.00548.x

Volume 45, Number 1 Page 122


https://www.census.gov/library/stories/2020/08/schooling-during-the-covid-19-pandemic.html
https://www.census.gov/library/stories/2020/08/schooling-during-the-covid-19-pandemic.html
https://doi.org/10.1016/j.cbpra.2008.12.007
https://ditchthattextbook.com/social-media-templates
https://core.ac.uk/download/pdf/149232976.pdf
https://doi.org/10.1007/s/10802-015-0020-0
https://doi.org/10.1007/s/10802-015-0020-0
https://doi.org/10.1016/j.jad.2020.04.045
https://doi.org/10.1111/j.1746-1561.2010.00548.x

The Alabama Counseling Association Journal 2023

Prabhu, S., & D’Cunha, D. (2018). Comparison of body image perception and the actual BMI
and correlation with self-esteem and mental health: A cross-sectional study among
adolescents. International Journal of Health & Allied Sciences, 7(3), 145-149. https://doi-

org.libdata.lib.ua.edu/10.4103/ijhas.IJHAS 65 16

Preeti, K. R., Behmani, R., & Singh, K. (2016). Impact of self-esteem and adjustment on
academic performance of adolescents. Indian Journal of Health & Wellbeing, 7(1), 133-

135. https://www.i-scholar.in/index.php/ijhw/article/view/122542

Qureshi, M. E., Apolinar, Claudio, F. L., Mendez, N. A. (2015). The intersection of social media
sites and narrative therapy in treating substance use in urban African American
adolescents. Alcoholism Treatment Quarterly, 33(2), 197-213.

https://doi.org/10.1080/07347324.2015.1018780

Quinn, S. V., & Oldmeadow, J. A. (2012). Is the iGeneration a ‘we’ generation?: Social
networking use and belonging in 9-13 year olds. British Journal of Developmental

Psychology, 31(1), 136-142. https://doi.org/10.1111/bjdp.12007

Ricks, L., Kitchens, S., Goodrich, T., & Hancock, E. (2014). My story: The use of narrative
therapy in individual and group counseling. Journal of Creativity in Mental Health, 9(1),

99-110. https://doi.org/10.1080/15401383.2013.870947

Rideout, V., & Robb, M. B. (2019). The common sense census: Media use by tweens & teens,

2019. Common Sense Media. https://www.commonsensemedia.org/sites/default/

files/uploads/research/2019-census-8-to-18-full-report-updated.pdf.

Volume 45, Number 1 Page 123


https://doi-org.libdata.lib.ua.edu/10.4103/ijhas.IJHAS_65_16
https://doi-org.libdata.lib.ua.edu/10.4103/ijhas.IJHAS_65_16
https://www.i-scholar.in/index.php/ijhw/article/view/122542
https://doi.org/10.1080/07347324.2015.1018780
https://doi.org/10.1111/bjdp.12007
https://doi.org/10.1080/15401383.2013.870947
https://www.commonsensemedia.org/sites/default/%0bfiles/uploads/research/2019-census-8-to-18-full-report-updated.pdf
https://www.commonsensemedia.org/sites/default/%0bfiles/uploads/research/2019-census-8-to-18-full-report-updated.pdf

The Alabama Counseling Association Journal 2023

Sawyer, C. B., & Willis, J. M. (2011). Introducing digital storytelling to influence the behavior
of children and adolescents. Journal of Creativity in Mental Health, 6, 274-283.

https://doi.org/10.1080/15401383.2011.630308

Schiraldi, G. R. (2001). The self-esteem workbook (2nd ed.). New Harbinger.
Schoenberg, J. (2012, May 16). 52 journal prompts for kids on self-esteem & confidence.

Journal Buddies. Retrieved April 3, 2023, from https://www.journalbuddies.com/

journaling-resources/self-esteem-confidence-journal-prompts-for-kids/

Stengard, E., & Appelqvist-Schmidlechner, K. (2010). Mental health promotion in young
people-an investment for the future. WHO Regional Office for Europe.

Swank, J. M., & Shin, S. M. (2015). Garden counseling groups and self-esteem: A mixed
methods study with children with emotional and behavioral problems. The Journal for
Specialists in Group Work, 40(3), 315-331.

https://doi.org/10.1080/01933922.2015.1056570

Taylor, T. L., & Montgomery, P. (2007). Can cognitive-behavioral therapy increase self-esteem
among depressed adolescents? A systematic review. Children and Youth Services Review,

29, 823-839. https://doi.org/10.1016/j.childyouth.2007.01.010

Teachers Pay Teachers. (2019). Changing negative thoughts worksheet and activity. Retrieved

November 15, 2020, from https://www.teacherspayteachers.com/Product/Changing-

Negative-Thoughts-Worksheets-and-Activity-3723186

Therapist Aid. (2018). Self-care assessment. https://www.therapistaid.com/worksheets/self-care-

assessment

Volume 45, Number 1 Page 124


https://doi.org/10.1080/15401383.2011.630308
https://www.journalbuddies.com/%0bjournaling-resources/self-esteem-confidence-journal-prompts-for-kids/
https://www.journalbuddies.com/%0bjournaling-resources/self-esteem-confidence-journal-prompts-for-kids/
https://psycnet.apa.org/doi/10.1080/01933922.2015.1056570
https://doi.org/10.1016/j.childyouth.2007.01.010
https://www.teacherspayteachers.com/Product/Changing-Negative-Thoughts-Worksheets-and-Activity-3723186
https://www.teacherspayteachers.com/Product/Changing-Negative-Thoughts-Worksheets-and-Activity-3723186
https://www.therapistaid.com/worksheets/self-care-assessment
https://www.therapistaid.com/worksheets/self-care-assessment

The Alabama Counseling Association Journal 2023

Valaitas, R. (2005). Computers and the internet: Tools for youth empowerment. Journal of

Medical Internet Research, 7(5), 43-52. https://doi.org/10.2196/jmir.7.5.e51

Veselska, Z., Geckova, A. M., Orosova, O., Gajdosova, B., van Dijk, J. P., & Reijneveld, S. A.
(2009). Self-esteem and resilience: The connection with risky behavior among

adolescents. Addictive Behaviors 34(3). 287-291. https://doi.org/10/1016/

j.addbeh.2008.11.005

White, M., & Epston, D. (1990). Narrative means to therapeutic ends. Norton.
Woods, H. C., & Scott, H. (2016). #Sleepyteens: Social media use in adolescence is associated
with poor sleep quality, anxiety, depression and low self-esteem. Journal of Adolescence,

51, 41-49. https://doi.org/10.1016/j.adolescence.2016.05.008

Wu, Y.-J., Outley, C., Matarrita-Cascante, D., & Murphrey, T. P. (2016). A systematic review of
recent research on adolescent social connectedness and mental health with internet
technology use. Adolescent Research Review, 1(2), 153-162.

https://doi.org/10.1007/s40894-015-0013-9

Volume 45, Number 1 Page 125


https://doi.org/10.2196/jmir.7.5.e51
https://doi.org/10/1016/%0bj.addbeh.2008.11.005
https://doi.org/10/1016/%0bj.addbeh.2008.11.005
https://doi.org/10.1016/j.adolescence.2016.05.008
https://doi.org/10.1007/s40894-015-0013-9

The Alabama Counseling Association Journal 2023

Appendix A. Self-Esteem Battery

Self-Esteem Battery

What are some things that “lower” or What are some things that “charge” or
decrease your self-esteem? increase your self-esteem?
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Appendix B. Appstore

What “apps”
would you add to
your phone to help
you manage your
self-esteem?
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Abstract
In a statewide survey of 291 participants, professional school counselors in Alabama reported
being burdened by noncounseling duties. Noncounseling duties frustrated the school counselors
and prevented their alignment with the American School Counselor Association’s standards and
competencies. This article reports additional analysis of the data from that survey. Three
overarching and urgent concerns emerged: (a) Alabama school counselors have significant
noncounseling duties, (b) Alabama school counselors feel overwhelmed and misunderstood, and

(c) Alabama school counselors need increased support and advocacy.

Keywords: school counselors, role-related concerns, noncounseling duties, burnout
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The Toll of Noncounseling Duties: Listening to the School Counselors in Alabama

The roles and responsibilities of school counselors have been a matter of discussion for
over 100 years (Brewer, 1918; Fitch, 1936; Lortie, 1965; Myers, 1923; Ohlsen, 1955; Pietrofesa
& Vriend, 1971). In recent decades, role-related concerns have remained commonplace
(Astramovich et al., 2013; Blake, 2020; Fye et al., 2018; Lambie et al., 2019; Levy &
Lemberger-Truelove, 2021; Savitz-Romer, 2019a, 2019b). More specifically, Alabama
researchers have pinpointed many role issues, particularly related to noncounseling duties for
school counselors (Barron, 2002; Burnham & Jackson, 2000; Cecil & Comas, 1985; Chandler,
2006; Chandler et al., 2018; Dahir et al., 2009). Consequently, it is important to distinguish
appropriate from inappropriate duties (American School Counselor Association [ASCA], 2022a),
gain insight from school counselors, and consider ways to make improvements.

School Counseling and Role Challenges

The history of school counseling points to the need for role clarity (Astramovich et al.,
2013; Geesa et al., 2019; Havlik et al., 2019). While the term role ambiguity is most often used
to describe the role challenges faced by school counselors, other terms also express the
challenges that “hinder the work of the school counselor” (Havlick et al., 2019, p. 9). Other
terms or constructs that appeared in the school counseling literature included role conflict, role
incongruence, role stress, role diffusion, role confusion, and role overload.

The term role ambiguity has been used in a significant number of school counseling
studies for over 25 years (Astramovich et al., 2013; Blake, 2020; Burnham & Jackson, 2000;
Cervoni & Delucia-Waack, 2011; Chandler et al., 2018; Culbreth et al., 2005; Freeman & Coll,

1997; Havlik et al., 2019; Johnson, 2000; Lambie et al., 2019; Levy & Lemberger-Truelove,
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2021; Liberman, 2004; Paisley & McMahon, 2001). When counseling roles are not clear or
openly communicated “in terms of responsibilities or expected performance levels,” role
ambiguity ensues (Culberth et al., 2005, p. 59; Freeman & Coll, 1997). In a similar light, Blake
(2020) postulated that role ambiguity happens when a person does not have the needed
information or when “expectations of the job do not match the reality” (p. 317).

Role conflict happens when duties of the school counselor conflict with each other or
when roles given to the counselor contradict (Freeman & Coll, 1997). Researchers have studied
this phenomenon (Blake, 2020; Cervoni & Delucia-Waack, 2011; Coll & Freeman, 1997;
Culbreth et al., 2005; Furlong et al., 1979; Hart & Prince, 1970; Kameen et al., 1985; Lieberman,
2004). For example, Cervoni and DelLucia-Waak (2011) found that many duties of the school
counselor negatively correlated with the ASCA National Model (2019a). Liberman (2004)
provided an example of this type of conflict as when a school counselor is responsible for
disciplinary action, which is not the role of the school counselor.

Role incongruence is a term that has been used since before the publication of the ASCA
National Model (2003), and it refers to the “incongruities between preferred duties and actual
duties” (Freeman & Coll, 1997, p. 33). For example, incongruity occurs when school policies do
not align with the ASCA National Model (2019a). In this light, Coll and Freeman (1997)
indicated that elementary-level school counselors are particularly vulnerable to reporting
different sets of expectations, depending on the stakeholder. Culbreth et al. (2005), expanding on
the concerns of Coll and Freeman (1997), noted that school counselors’ job expectations often

conflict with the training they received in counseling programs.
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Scholars have discussed role stress before and after the publication of the ASCA National
Model (2003) as well (Astramovich et al., 2013; Culbreth et al., 2005; Coll & Freeman, 1997;
Dahir, 2001). Culbreth et al. (2005) incorporated three constructs—role conflict, role ambiguity,
and role incongruence (Coll & Freeman, 1997)-to define the construct. Role stress leads to
ineffective counseling in schools. Culbreth et al. (2005) concluded that discrepancies between
job perceptions and actual practice predicted role stress among school counselors.

Role diffusion is the “process of assuming or being appointed to roles and duties that
individuals from other fields or specialties are equally qualified to perform in the work
environment” (Astramovich et al., 2013, p. 176). An example of role diffusion is when a school
counselor also fulfills the role of building test coordinator when other faculty members are
capable of that role. Astramovich et al. (2013) suggested that role diffusion must first be assessed
before tackling role ambiguity (i.e., they postulated that role diffusion develops before role
ambiguity). These researchers described that school counselors must advocate for themselves to
be allowed to provide the school counseling roles for which they were trained rather than duties
administrators often assign to them.

While used less frequently, two additional terms appeared in the literature. Role
confusion takes place when roles unrelated to school counseling are required of the school
counselor (Chandler et al., 2018; Liberman, 2004). Role overload means “too many roles and the
conflict that occurs when a school counselor is caught between the expectations of two groups”

(Coll & Freeman, 1997, p. 58).
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The Current Study

In our analysis of data from a statewide school counseling survey, we observed
discouraging quantitative and qualitative responses related to the noncounseling roles placed on
school counselors. In this study, we focus on the responses related to noncounseling duties and
allow the voices of school counselors across the state to be heard. We found that noncounseling
duties frustrated the school counselors and hampered their alignment with the ASCA National
Model (2019a), the expectations of the ASCA (2019b, 2021, 2022a), and the ASCA role
statements (2022b, 2022c).

In this study, we used descriptive data analyses to examine the following questions: (a)
What is the percentage of time spent on noncounseling duties for Alabama school counselors?
and (b) What are the specific noncounseling duties expected of Alabama school counselors? We
also examined qualitative responses from the Alabama school counselors to answer the following
questions: (c) What role-related terms (i.e., role ambiguity, role conflict, role incongruence, role
stress, role diffusion, role confusion, and role overload) were found in the literature are evident
among Alabama school counselor qualitative comments? and (d) What is the most frustrating
aspect of school counselors’ jobs?

Method

Participants

Two hundred ninety-one Alabama school counselors completed the statewide study.
Demographic data included age, gender, and race/ethnicity. The ages ranged from 25 to 71 years
of age (M =43.77, SD = 29.03). Of the participants, 229 (78.7%) identified as female, 20 (6.9%)

identified as male, 5 (1.7%) identified as other, and 37 (12.7%) did not answer this question. For
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race/ethnicity, 182 (62.54%) identified as White, 61 (20.96%) identified as African
American/Black American, five (1.72%) identified as multiracial, three (1.0%) identified as
other race/ethnicity, two (0.69%) identified as Hispanic/Spanish, two (0.69%) identified as
American Indian/Alaskan Native, and 36 (12.4%) did not respond to this question.

The school counselors’ years of experience ranged from 1 to 30 years (M = 10.23, SD =
7.21). Participants included 72 (24.7%) elementary school counselors, 39 (13.40%) middle
school counselors, 71 (24.40%) high school counselors, 69 (23.71%) who identified as Other
(e.g., K-8, K-12), and 40 (13.8%) who did not respond. The counselors worked in the following
school settings: 139 (47.8%) from rural settings, 70 (24.1%) from suburban settings, 40 (13.7%)
from urban settings, and 42 (14.4%) did not respond. The school counselors also listed their
school counselor-to-student ratio; 31 (10.7%) had a ratio of 1: 1-250, 160 (55.0%) had a ratio of
1: 251-500, 55 (18.9%) had a ratio of 1: 501-750 (18.9%), six (2.1%) had a ratio of 1: 751-
1,000, one (.3%) had a ratio of 1: 1,501-1,750 (0.3%), and 38 (13.1%) did not respond.
Instrument

The descriptive information survey was an updated version of Burnham and Jackson’s
(2000) School Counselor Questionnaire. The survey is not scaled or scored. Since the original
School Counselor Questionnaire was developed before the publication of the ASCA National
Model (2003), questions were modified based on that model (ASCA, 2019a). The items were
designed to determine noncounseling duties of school counselors. Several open-ended questions

addressed roles, job satisfaction, and frustrations.
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Procedure

We received Institutional Review Board (IRB) approval and informed consent before this
study began. Then we replicated the steps Burnham and Jackson (2000) used. We sent
recruitment emails to 179 directors of school counseling in the state of Alabama. The email
included a Qualtrics link to the survey. After the participants provided consent, the survey took
approximately 15 minutes to complete.
Data Analysis

In this study, 291 school counselors in Alabama completed the School Counselor
Questionnaire (Burnham & Jackson, 2000). We followed the same data analyses procedures as
Burnham and Jackson (2000) and analyzed the open-ended qualitative questions as well.

Results

In this study, 288 of the 291 school counselors reported that noncounseling duties have
been assigned to them. The overall average time spent on these duties was 36%, with a range of
1% to 100% of their time spent on those duties. Table 1 presents details about the counselors’
noncounseling duties. Counselors mentioned 26 duties other than counseling they were required
to complete. The highest percentages of time for noncounseling duties included 79% dealing
with “testing materials and test results,” 71% supervising “bus duty, hall duty, lunchroom,
restroom,” 66% completing “scheduling responsibilities and maintaining student records,” and
60% “requesting and receiving records.” The data that identified these duties were quantitative

measures.
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Table 1

Alabama School Counselors: Noncounseling Duties (N = 291)

Noncounseling Duty No. of Counselors Percentage
With Duty
Working with testing materials and test results 230 79%
Supervising bus duty, hall duty, lunchroom, restroom 206 71%
Scheduling responsibility 193 66%
Maintaining student records 192 66%
Requesting and receiving records 174 60%
Student enrollment and withdrawals 171 59%
Record keeping 165 57%
Maintaining transcripts 164 56%
Computer time 149 51%
Checking attendance 148 51%
Duplicating or copying materials 142 49%
Building the master schedule 141 48%
Report cards 136 47%
Special education referrals and placement 125 43%
Scholarship recommendations 113 39%
Providing office sitting or reception services 111 38%
Averaging grades or GPAs 110 38%
Clubs/organizations 102 35%
Telephone reception services 96 33%
Nurse or medical concerns 68 23%
Substitute teaching 67 23%
Monitoring study hall 44 15%
504 plan coordinator 37 13%
Homeroom responsibility 27 9%
RTI/PBIS/MTSS coordinator 23 8%
Supervising detention hall 19 7%
Additional duties (Other) 77 26%

Note. Percentages for the subcategories reflect the total percentage for each category and

percentages may not total 100% due to rounding.
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Participants also described their role-related concerns in qualitative responses, using the
same terms that appeared in previous literature (i.e., role ambiguity, role conflict, role
incongruence, role stress, role diffusion, role confusion, and role overload). We highlighted
matches between the role-related concerns from the literature and the qualitative responses of the
counselors. Table 2 lists the role-related concerns with their definitions from previous
researchers, along with qualitative comments from the counselors who shared those same
concerns. For example, one of the counselors described role ambiguity as follows:

This job has no well-defined job description. We often get passed to us roles and

responsibilities no one else in the building wants or can do. There is no autonomy ,and

every task | am responsible for accomplishing relies on someone else doing their job. |
have very little time for students.
Table 2

Role Constructs Defined and Identified by Counselors

Constructs and Definitions Role-Related Concerns Identified by Alabama School Counselors

Role ambiguity “I would not recommend anyone to school counseling if their desire were to
counsel individuals. School counseling from my master schooling is NOT school
Roles are not clear or counseling. The [reason] | went into counseling is being taken away when schools
communicated related to hire career coaches and mental health professionals in the schools. Now
“responsibilities or expected administration sees [counselors] have more time to do more clerical work such as
performance levels” CIP [comprehensive instructional programs], testing, etc. Most of my time is

(Culberth et al., 2005, p. 59;  coordinating state assessment and AP [advanced placement classes] and
Freeman & Coll, 1997). administering.”

The “expectations of the job  “There are too many administrative clerical and unrelated duties for me to

do not match the reality” effectively do my job as a counselor.”
(Blake, 2020, p. 317).
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Table 2

Role Constructs Defined and Identified by Counselors (continued)

Constructs and Definitions

Role-Related Concerns Identified by Alabama School Counselors

Role conflict

Takes place when duties
conflict with each other or
when role contradictions are
given to the counselor
(Freeman & Coll, 1997).

Duties of the school
counselor are negatively
correlated the ASCA
National Model (Cervoni &
DeLucia-Waak, 2011).

Role incongruence

“Incongruities between
preferred duties and actual
duties” (Freeman & Coll,
1997, p. 33). Takes place
when job expectations
conflict with the training
received (Culberth et al.,
2005).

Role stress

Discrepancies between job
perceptions and actual
practice predict role stress
(Culbreth et al., 2005).

“No one has a clearly defined idea of what your role is. They can heap many duties
on you and assume that they will not conflict with jobs that may fit your role.”

“I enjoy doing the actual job of a school counselor; it’s all of the noncounseling
duties that I don't appreciate.”

“If schools would follow ASCA's guidelines of the role of a school counselor and I
did not have to do state testing or Section 504 services [accommaodations for
students with disabilities], | would be a school counselor again.”

“All I do is testing, 504's, EL [English learner] eligibilities, and gifted testing. I do
NOT have much time for my job, the counseling part.”

“I do more secretarial work than actual counseling.”

“I find my role very disengaged. | feel the administrator vi